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This is a poignant moment for me. It’s mid-August 
and I am writing my last column as your 2009-
2010 AAfPE President.  The year has flown by.  
It seems like we just left Portland; yet, in just 
two months, we’ll be meeting again this time 
in Indianapolis for our Annual Conference.  The 
experience in this office has been nothing short of 
incredible, both professionally and personally.   
I accomplished nothing alone.  There are so many 
individuals to thank for making this a vibrant year 
of growth for our organization that I will start 
with an apology to anyone whom I neglect to 
name! Forgive me.

First and foremost, I owe a huge debt of gratitude to 
every member of the Board of Directors: Joy Smucker, Ed 
Husted, Ed Quist, Dora Dye, Mary Carol Parker, Carolyn 
Smoot, Linda Chin, Scott Hauert, Joan Marler, Donna 
Schoebel, Steve Dayton, and Pat Lyons.  You were always 
prepared and fully engaged during our meetings.  We 
did not always agree on matters at the table, which was 
actually refreshing.  It allowed us to make sure that, 
for our members, all points of view on any given topic 
were explored.  We always engaged in respectful and 
robust discussions, driven by the passion we share for 
our members and our great organization. Never, not for 
even one nano- second, did any of you express an opinion 
based on a personal motive.  You always held at the 
forefront the overall needs and wants of our members.  
We forged a very positive spirit, which allowed us to work 
together and accomplish much for the membership. 
Whenever an unexpected issue came up, and I had 
to reach out via e-mail, your responses were always 
immediate and helpful.  We knew that we had to serve 
our membership and simultaneously welcome and engage 
our new members. We did this together. Thank you!

To each committee chair and co-chair your work has been 
simply amazing. One of my fond memories will be the 

enthusiasm with which I was met by Anne Murphy Brown, 
when I asked her to chair our Access to Justice Committee.  
It was the first telephone call that I made as president to 
fill a chair position.  I found Anne’s enthusiasm at being 
asked to work for you so welcoming that I  
was no longer hesitant to “bug” others to volunteer!  
Anytime I asked, you, the members, stepped up.
 
This year has been rich in AAfPE accomplishments. The  
following “thank yous” highlight some of what we’ve done 
this year.  

Thank you to:

Kathryn Myers and Jill Martin our Annual • 
Conference Chair and Vice-Chair.  Our upcoming 
conference is going to be the best yet and 
highlighted by a Charity Auction.

Scott Hauert and Mary Carol Parker for the redesign • 
of our AAfPE website and for the continuation of 
this president’s technology education!

Dora Dye for getting our membership up and • 
running on Google and Facebook and for bringing 
this president’s technology knowledge into the  
21st Century!

Diane Pevar and Laurel Vietzen for making the • 
Electronic Resource Library, fondly called “ERL,” 
an incredible reality for our membership.  You said 
you would do it and you did! What an incredible 
resource this is.

Carolyn Smoot for expanding and revitalizing our • 
technology efforts and for representing all of our 
AAfPE membership with the technology experts 
who deliver services for our students.

Steve Dayton and Janet Olejar for making each issue • 
of The Paralegal Educator better and better. 

By NaNcy caiNe HarBour - aafPe President; eastern Michigan university

Message from the President
Endings and Beginnings 
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Donna Schoebel, Doris Rachles, and their team • 
for launching  AAfPE Bytes.  This one more bright 
addition to our bank of membership resources.

Our Executive Director Gene Terry, Chuck Sapp, • 
Wendy Stevens, Kathy Suckiel, and all at Talley 
Management Group.  We completed a successful 
Request for Proposals for a management company 
earlier in the year.  Talley was the best proposal we 
received for AAfPE, and we entered into a three-
year contract for their services.  I cannot thank Gene 
Terry enough.  He is on top of both the needs of our 
members and the solutions to meet those needs.  
Every once in a while I was called to work at my 
“day job.”  When that occurred, I never had to worry 
about our members because Gene kept everything 
rolling.  Gene and I had semi-regular telephone 
conferences weekly. And he was always available, no 
matter if it was a Sunday or 7pm!  I don’t think I ever 
missed a beat thanks to Gene —at least one that I 
know about!

Each and every one of you, our members, for your • 
contributions and continued vitality and support of  
AAfPE through efforts such as helping members on 
the listserv, responding to surveys, and volunteering 
for committee work.

I leave you in a year that AAfPE posted a profit. The 
financial situation allowed us to immediately give back 
to the membership with two scholarships for the Annual 
Conference. You will be in good hands when I turn the 
gavel over to Mary Carol Parker, your next president.  
Mary Carol and I followed a model of working closely 
together over this past year, which was established by 
past presidents Marissa Campbell and Carolyn Smoot.  
This mentoring process allows the new president to be 
immediately up-to-speed on AAfPE’s issues and just a tad 
more comfortable when assuming the presidency. 

Finally, I very much look forward to sitting on the Board, 
as your past-president, for the upcoming year! Please, 
everyone, make a point to say “HI” to me in Indy so that I 
can personally thank you for your contribution to AAfPE!

Now, proudly and sadly, I sign off.  

Nancy Caine Harbour, 2009-2010 AAfPE President,  
from Eastern Michigan University.

 

 

AAfPE 2010 Calendar 
October 26-27
Board of Directors Meeting
Indianapolis, IN

October 27-30
29th Annual Conference
Indianapolis, IN

December 31
Paralegal Educator articles due for 
Spring 2011 issue

Writing for The Paralegal Educator

Would you like to impress your boss, your 
colleagues, your students? Do you have a teaching 
experience, knowledge relevant to the paralegal 
profession, or a solution to a 
problem that you would like  
to share?

If you are thinking “yes” to 
any part of these questions, 
then it is time to put your 
ideas on paper and write an 
article for AAfPE’s national 
peer-reviewed magazine – 
The Paralegal Educator. 

The Educator is published in 
the spring and fall of each 
year. Articles can be submitted 
at any time; the deadlines for 
the two issues are April 15 
(fall issue) and December 31 
(spring issue). A broad theme is 
assigned to each issue to focus 
on trends and concerns within 
paralegal education and the 
paralegal profession. Watch for 
the “Call for Articles” on the AAfPE listserve,  
which will provide this information. 

If you have any questions or would like more information,  
please contact Editor-in-Chief Janet Olejar at  
jolejar@tacomacc.edu or 253.566.5053
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By LesLie D. McKessoN, eD.s., NccP - Western Piedmont community college

Globalization is a very popular topic these days.  As a 
practical matter, though, is it really an issue that the average 
paralegal will face?  If the practice of law is jurisdictional, 
how applicable is globalization to the daily tasks that 
lawyers’ assistants will perform?  And, if we as educators 
decide that globalization is an important part of the training 
our students need, what can we do to help them cultivate a 
world view?

A recent article in Paralegal Today identifies globalization 
as the number one trend impacting the paralegal 
profession in the coming year, stating that paralegals must 

broaden their skills “to serve a global market” (Fluhme, 
p. 33). In order to be competitive, most of us would agree 
that today’s paralegal must be effective in an increasingly 
diverse workplace.  On any given day a paralegal may have 
to navigate a language barrier or gain some understanding 
of varying cultural norms.  It may be necessary to interface 
with supervisors, co-workers, or contractors in other 
countries.  People coming to our communities from foreign 
lands may need legal assistance with matters here or 
back in their native country.  In an era of escalated risk, 
paralegals may have to help develop security policies or 
procedures to respond to pandemic threats.

Globalizing the Paralegal 
Curriculum . . . . . . . Why Should We Do It?
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Wikipedia defines globalization as “. . . an ongoing process 
by which regional economies, societies, and cultures have 
become integrated through a globe-spanning network 
of communication and trade.”  (Face it folks, Wikipedia 
is a Web 2.0 technology and it is gaining credibility as a 
business information source, whether we academicians 
consider it valid or not.) Correspondingly, the goal of 
global education, rather simplistically stated, is to move 
beyond cultural isolationism and toward competent 
world citizenship; to develop planetary as well as local 
awareness.  While the “meaning and scope [of global 
education] are uncertain and contested” (Zepke, p. 167), a 
review of the literature identifies several issues as relevant:

Human Rights•	
Peace and Conflict•	
Race•	
Gender•	
Health•	
Education•	
Environment and the planet•	

How Can We Do It?
The list above could appear intimidating, both from the 
student perspective and from that of the educator who 
now feels compelled to become a global expert in order to 
teach it.  The good news is, as with virtually any learning 
theory, that educators may adopt a variety of methods to 
introduce global education into the student experience.  Also, 
educators may integrate or enhance globalization to the 
extent that they choose, and many find that they are already 
practicing meaningful strategies similar to the following: 

Modify existing assignments to include international 1. 
characters and contexts.  For example, in a family 
law class covering child custody, show a movie 
clip or selected YouTube news video discussing an 
international custody battle.   
Discuss the video as a large class, or break into small 
groups and have one student from each group report 
findings back to the class.  Written alternative:  have 
students write a reflection paper, blog, or participate 
in a discussion thread based on the video.

Facilitate discussions around global/multicultural 2. 
issues.  For example, in an administrative or 
constitutional law class covering immigration 
and naturalization, have students study relevant 
materials, then bring in a guest to discuss his or her 
experience with the naturalization process.  Record 

the speech as a podcast for online students.  Have 
students conduct relevant research and discuss the 
presentation, either live or via discussion thread.  
Written alternative: have students draft a research 
or reflection paper based on the presentation.

Make use of current events as a backdrop for 3. 
research/analysis assignments.  For example, in a 
family law class covering adoption, give a research 
assignment similar to the following: Helen and Jack 
Benson live in [your state].  They have taken in a child 
who was orphaned by the recent earthquake in Haiti 
whom they wish to adopt.  Research the process for 
foreign (international) adoptions in this state (this 
may include agency interviews), compare it with the 
domestic adoption process, and write a two page 
comparative report discussing your findings.

When appropriate, make use of students with global 4. 
resources or intercultural experiences.  For example, 
in an introduction to paralegal studies or ethics 
class discussing the role of the paralegal, you may 
find (as I have) that some of your paralegal students 
were licensed attorneys in their native country.  
Such a student may be willing to discuss the legal 
system in his or her country, including paralegal 
utilization.  This interview might be recorded for 
use as a podcast, which might also be the basis of a 
comparative paper or discussion.

Encourage macro analysis.  For example, in a 5. 
criminal law class studying drug enforcement, have 
students research and create a presentation on the 
global illegal drug market.  Presentations could be 
video recorded and uploaded to YouTube or put in 
PowerPoint format to be posted to the course web 
page for review and comment by other students.

In addition to course related efforts, student organizations 
offer excellent opportunities to “go global.”  Consider 
activities similar to these:

Partner your paralegal club with another campus 6. 
club that has a global focus for a joint activity.   
For example, the Paralegal Club partners with the 
International Students Association to coordinate 
a dinner/fundraiser for Haiti disaster relief.  
Students work together to plan, prepare, and serve 
a traditional Haitian meal, and present a brief 
educational dinner program spotlighting the country 
and its history.
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Invite international speakers and persons with 7. 
knowledge in global/multicultural issues to present 
at club functions or meetings.  While such training 
is generally made available to faculty and staff by 
the educational institution, it may not be readily 
accessible to students.  Consider utilizing other 
students or community members in this capacity.

Participate in a service activity or community project 8. 
that has a global focus.  For example, the Paralegal 
Club can volunteer to package food for children 
in third world countries by working with the local 
Rotary/Roteract Club.

Connect with a sister-city program in another 9. 
country.  Conduct some research regarding 
paralegal utilization and education in another 
country.  Students (through the club advisor) can 
locate a foreign paralegal program and establish a 
virtual or physical exchange.

Things To Think About
So, if globalizing the curriculum seems worthwhile and 
feasible, please allow a few concluding suggestions.   
First, while integrating global education into the paralegal 
curriculum can be done without a lot of fanfare, I would 
encourage educators to implement it with deliberation.  
Having a general understanding of the theoretical 
underpinnings is a helpful step to take.  Second, global 
issues are often raised but not resolved.  As educators 
we must learn to be comfortable with not having all the 
answers, but rather with facilitating the process of inquiry.  
We must recognize that we are often exploring uncharted 
territory along with our students, rather than taking them 
where we have already been. Third, we must be conscious 
of the fact that global issues have an affective component 
as well as cognitive. Topics are often emotionally 
provocative and can create a tension that presents the 
opportunity for (hopefully well-managed) “teachable 
moments.”  Fourth, we must assess our own personal 
beliefs and biases honestly in order to facilitate genuine 
and meaningful inquiry among our students. 

  Good luck!

refereNces:
Brown, S. and Kysilka, M.  (2009)  What Every Teacher Should Know About 
Multicultural and Global Education.  Pearson Publications 

Fluhme, A. “10 Trends for Paralegals in 2010.” Paralegal Today (January/March 
2010).  

Zepke, N. (2005) “Diversity, adult education and the future:  
a tentative exploration.” International Journal of Lifelong Education, Vol. 24, No. 2  
(March-April), pp. 165-178.

Leslie D. McKesson, Ed.S., NCCP has been the director of the 
Paralegal Technology degree program of Western Piedmont 
Community College in Morganton, North Carolina, since 1994.  
She holds a Bachelor of Science degree in the Administration of 
Criminal Justice from the University of North Carolina at Chapel 
Hill, a Certificate of Litigation Specialization from the National 
Center for Paralegal Training in Atlanta, Georgia (ABA approved), 
a Master of Arts degree in Leadership and Higher Education 
and an Education Specialist degree in Adult Education, both 
from Appalachian State University.  For further information or 
to download other materials related to this article please visit 
mckessonlearning.com.
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The Internet is a powerful and useful tool for education 
and the legal profession. In teaching paralegals substantive 
information, it is the paralegal educator’s constant 
challenge to find ways to integrate technology and research 
skills into every substantive assignment that we give. 

Therefore, it is easy to find yourself with an assignment 
that looks something like this:

Assignment: Using substantive, reliable 
Internet sources, answer questions 1 through 10. 

Some students will have the skills to make their way 
through the Internet maze and find exactly what they 
are looking for; others will follow them; others will find 
answers by chance; others will use websites like (insert 
collective academic gasp here) Wikipedia; and still others 
may forever be lost along the way.  Even if the student gets 
to the right answer,  we may not have achieved our goal of 
teaching technology and good research skills along  
the way.

Instead, if we could post directions to guide our students 
through the maze, we would still be teaching the 
substantive information while including useful technology 
and research skills. But how?

Jog the Web
The free Web 2.0 tool, www.jogtheweb.com, is one way 
to include guided research and technology skills with your 
substantive assignments. “JOG THE WEB is a web-based 
tool that allows anyone to create a synchronous guide to 
a series of web sites.”1 It creates a list of websites from 
which a student can choose. It is similar to sharing your 
“favorites” list on your computer, only limited to one 
topic.  Each website is listed as a “step” 
in your jog. Your student does not have 
to choose from the entire Internet, but 
rather from a chosen group of sites 
vetted by you for that class or even that 
particular assignment. 
 
When the student chooses a particular 
“step,” a slide of the website appears 
on the page. While the website is an 
active site, the frames around it, with 
your instructions and other steps, 
remain static. The static frames allow the 
students a tether to your instruction and 
guidance. The student cannot get lost in 
the maze of information that the  
Internet offers. 

Jog the Web can be used in a number of ways, including 
individual assignments or for a class in general. For 
instance, in your civil litigation class, an individual 
assignment may be to “find the filing fees for a civil case in 
Hamilton County (your jurisdiction).” Your intention is that 
the student will go to the official county clerk’s website to 
get this information. 

However, facing the maze of options, the student may find 
the answer on a local attorney’s website, in an outline that 
was posted on the web, or they may do a general search and 
get the filing fees for “Hamilton County” but in a different state. 

By a. Page BeeteM - university of cincinnati, clermont

A-Mazing!
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By using Jog the Web, you can create a list of websites to be 
used (a “jog”) for your Civil Litigation class. You can give the 
class one link to your “jog.” Step one of your jog may be titled 
“Filing Fee Assignment.” The description in the jog could tell 
the student to find the filing fee for a civil case using this 
website. The student will still have to explore the website but, 
rest assured, they will be exploring in the correct place. 
Alternatively, you could simply give the jog as a list of the 
“approved” websites to be used in the class and let the 
student determine which websites should be used for a  
given assignment.  

You can also use another’s jog as a resource for your students. 
Check out www.tinyurl.cin/aafpe-sc for a jog on useful 
paralegal websites. This is a list of websites presented at the 
Southeast Regional AAfPE conference this spring. 

But wait…. There’s more…  

Jog The Web is not just for our students! It can be used while 
researching a particular topic for a presentation or article. 

You can create a jog for that topic, and then add steps 
(a.k.a. websites) with annotations describing the value 
or usefulness of that site. When you revisit the topic, 
you have a list of sites that you have found as well as 
your thoughts on each site, all of which can be accessed 
anywhere you have access to the Internet. 

Conclusion
Jog the Web can be a very useful and productive tool to 
guide our students through the maze of options on the 
Internet. Using such tools brings us one “step” closer to 
reaching that goal of integrating technology and research 
into our substantive courses.  
 
eNDNote:
1 http://www.jogtheweb.com/ 
 
Page Beetem is an Assistant Professor of Legal Studies at the 
University of Cincinnati, Clermont, where she also serves as the 
Faculty Resource Director. Page currently serves on the AAfPE 
Technology Committee. 
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The Bureau of Labor Statistics Occupational 
Outlook Handbook for 2010-2011 states that job 
prospects for paralegals are projected to grow 
28 percent between 2008 and 2018. “Employers 
are trying to reduce costs and increase the 
availability and efficiency of legal services by 
hiring paralegals to perform tasks once done 
by lawyers. Paralegals are performing a wider 
variety of duties, making them more useful to 
businesses.”1 Diversification of labor resources 
is a cost-saving technique that is reasonable for 
employers to implement given the lean economic 
times.  This forecast by the Bureau of Labor 
Statistics (BLS) may cause alarm for recent law 
school graduates; however, a growing trend in 
the globalization of the practice of law is having 
an effect on paralegals as well.

Outsourcing of legal work  
with a new twist.
The globalization of the practice of law as well as the 
recent economic global crisis has caused American law 
firms with international clients to find other cost-saving 
methods.  As the B.L.S. report suggests, not only is the use 
of paralegals to perform legal tasks once performed by 
lawyers on the rise, but so is outsourcing of these same 
tasks to other less expensive providers.  Outsourcing of 
legal work is not a new concept.  Domestically, lawyers 
and law firms have “farmed out” legal work to other 
attorneys who specialize in a certain legal area and also 
hire contract lawyers to work on specific projects.  Now 
specific legal work is being outsourced to a foreign 
country even though the attorney is located in the U.S.  
This legal process outsourcing (LPO) is a fairly new and 
growing trend in the legal field. 
 

By JeaNNette esPiNoza - New york city college of technology

Outsourcing of Legal Work
Is it the UNDOING of Paralegals?
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A study summarizing legal revenues from legal services 
outsourced to India, a major LPO provider, is projected to 
grow from $146 million reported in 2006 to reach $640 
million by 2010.2 The industry employed around 7,500 
people in the legal outsourcing arena in India as of the 
end of 2006, and the number of employees is expected 
to reach 32,000 by 2010.3 The study targets, “… eight 
broad segments: legal transcription, document review, 
litigation support, legal research, intellectual property, 
contract-related services, secretarial, and legal publishing 
services.”4  This study shows that outsourcing legal work 
is being implemented abroad instead of domestically to 
paralegals within domestic law firms.  As indicated by 
this study, the legal tasks currently being outsourced to 
Indian LPO firms are traditional legal tasks performed by 
paralegals.  The primary rationale used for sending work 
abroad and eliminating the use of domestic law firms is 
the cost savings to the law firm’s client.  

According to a study, “legal assistants and para-
legals working in India on behalf of U.S. law firms 
earn, on average, between $6 and $8 per hour.  

That’s about one-third of what their counterparts in the 
United States are paid.”5  The globalization of legal work 
has now spearheaded this new trend of shipping legal 
work to offshore firms.   The current trend indicates that 
outsourcing of legal services is the next wave of white 
collar jobs being sent to foreign countries. 

While the offshoring of legal work to foreign countries 
is a cost-saving benefit to law firms, it is not the only 
technique applied. A related cost-saving method is the 
growing practice of “unbundling” legal services relating to 
a specific client.  The concept of “unbundling” or limiting 
the scope of legal representation is not new and has been 
the spearhead of changing ethical rules of professional 
conduct. 6  The concept of discreet task representation 
has been largely applied to aid pro-se litigants in attaining 
limited legal representation where otherwise there would 
be no legal representation.  The areas targeted for the 
compartmentalization of legal services have traditionally 
been in the arena of legal consultation or advice-
for example, legal hotlines for the elderly, document 
preparation for clients specifically targeted, and limited 
court appearances.  However, now this same concept 
of the unbundling of legal work domestically has been 
applied to non-lawyers performing certain designated and 
limited legal work through foreign LPO corporations.

In the LPO arena, “unbundling” of legal services means 
that a client will designate certain legal tasks to a service 
provider for a much lower cost than a full service law 
firm.7  A corporation will outsource legal support services 
normally performed by paralegals to offshore LPO 
providers.  Examples are support services such as electronic 
document management, legal coding, legal documentation, 
word processing, archiving, legal research, due diligence 
services for mergers and acquisitions, contract drafting and 
proofreading, review of discovery and patent application, 
and research.8  These tasks, are normally performed by 
paralegals, evidenced by the type of courses offered in 
a paralegal curriculum in order to help them prepare for 
the workforce.  The unbundling of legal services has now 
expanded not only as a cost-saving method for domestic 
indigent clients but now primarily applied to global business 
clients and outsourced to foreign countries.  The rationale 
for outsourcing is the obvious cost savings to the client and 
the law firm.  Independent LPO companies and corporate 
law department subsidiaries located abroad have emerged 
as providing these services at a significant cost savings and 
some LPO providers even provide a la carte service with 
fixed price document options.9  While the cost savings may 
be significant, it is important to keep in mind the ethical 
obligations that attach to paralegals via the relationship to 
the lawyer.   In the American legal profession, providing legal 
services is not considered just a service to consumers, but 
certain ethical legal obligations are created when clients 
contract a lawyer to provide legal services on their behalf.      

Ethical Problems with Outsourcing
In 2008, the American Bar Association Standing Committee 
on Ethics and Professional Responsibility issued a formal 
opinion endorsing the growing trend of legal process 
outsourcing (LPO).10  The ABA’s opinion regarding 
outsourcing of legal work is framed in terms of compliance 
with existing ethical rules concerning lawyer supervision, 
competence, and confidentiality over other lawyers, non-
lawyers, and legal service providers.  The existing rules of 
professional conduct makes the lawyer ultimately responsible 
for supervising work to non-lawyers, namely paralegals 
working under their direct supervision. Paralegals are taught 
that there are derivative rules of professional conduct 
that must be adhered to because of the special nature of 
the client-lawyer relationship.  If the rules of professional 
conduct are not complied with, the lawyer will face serious 
consequences and the paralegal may also suffer.  Therefore, 
the client is protected against breach of professional conduct 
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such as competence because an attorney is obliged to make 
sure the work is being conducted securely and properly.      
 
While the opinion reiterates compliance with Rule 1.1 
Competence, Rules 5.1 Responsibilities of Partners, Managers, 
and Supervisory Lawyers and 5.3 Responsibilities Regarding 
Nonlawyer Assistants of the ABA Model Rules of Professional 
Conduct, the opinion goes further in providing some guidelines 
when outsourcing legal work to foreign countries.11  In order 
to make sure that the client-lawyer relationship remains secure 
and in compliance with the professional rules of conduct, 
the ABA has expanded the rules that govern the conduct of 
paralegals working in domestic law firms to offshore non-
lawyers working in foreign LPO’s.  

The ABA opinion suggests that the outsourcing attorney verify 
whether the legal training of the foreign country is compatible 
with U.S. legal training.  The opinion also places the burden on 
the outsourcing attorney to verify that the foreign lawyers or 
legal professionals have the same core ethical principles and 
disciplinary mechanisms as in the United States.12  Security 
measures surrounding confidential client information also 
need to be ascertained by the outsourcing lawyer. 13  The ABA  
opinion clearly is placing the burden of compliance with the 
rules of professional conduct on the outsourcing attorney.  

The implication is that just because an offshore LPO 
provider is performing the work, it does not absolve the 
attorney from his or her ethical obligation to the client.  

While the ABA is concerned with the ethical rules that must 
be followed, derivatively this means that more resources must 
be applied to train and supervise foreign non-lawyer service 
providers.  Traditionally, supervision of paralegal work product 
has not been a burden on attorneys.  Supervision of paralegal 
work product is a cornerstone of paralegal ethical education and 
law firms clearly enforce this rule.     

The comments to Model Rule 5.3 makes the supervisory 
attorney responsible for assuring that non-lawyers are given 
proper instruction concerning the ethical duties owed to a client 
regarding confidentiality and that the lawyers are responsible 
for the ultimate work product of the non-lawyer; “a lawyer 
having direct supervisory authority over the non-lawyer shall 
make reasonable efforts to ensure that the person’s conduct is 
compatible with the professional obligations of the lawyer.”14  
The model rules also require that supervisory lawyers with 
managerial authority “shall make reasonable efforts to ensure 

that the firm has in effect measures giving reasonable assurance 
that the person’s conduct is compatible with the professional 
obligations of the lawyer.”15  In the context of an independent 
LPO, lawyers are responsible for educating and training non-
lawyers and non U.S. lawyers as to the ethical obligations 
that U.S. attorneys have toward their client and derivatively 
imposed upon them.  It requires that the managerial attorney 
or law firm establish policy and procedures for the foreign legal 
professionals. While the initial cost savings on its face may 
appear to be significant, implementation of the ethical rules as 
expressed by the ABA may not be so inexpensive. 

The cost savings to clients must be balanced against possible 
breach of confidentiality and improper use of information by 
third parties.  The National Federation of Paralegal Associations, 
Inc. (NFPA) issued a position statement on the outsourcing 
of paralegal duties to foreign countries, stating that “while it 
may be tempting for some law firms and legal departments 
to outsource portions of their legal work, there is not enough 
evidence that there is a true cost savings for the average 
firm.”16 NFPA emphasizes that cost savings may not be realistic 
considering the additional resources that must be expended in 
management, supervision, review, and revisions.17 

Is Outsourcing the Unauthorized  
Practice of Law?
Law firms using LPO providers for their clients’ legal support 
needs must be careful in disclosing to the client that the 
support services are not part of the law firm’s legal service.  
Model Rule 5.7 Responsibilities Regarding Law-Related 
Services makes the lawyer subject to the Rules of Professional 
Conduct in circumstances where the lawyer is separate and 
apart from the entity providing the legal-related service “if 
the lawyer fails to take reasonable measures to assure that 
a person obtaining the law-related services knows that the 
services are not legal services and that the protections of the 
client-lawyer relationship do not exist.”18 More importantly, 
the Model Rules state: “The term “law-related services” 
denotes services that might reasonably be performed in 
conjunction with and in substance are related to the provision 
of legal services, and that are not prohibited as unauthorized 
practice of law when provided by a nonlawyer.”19

Are the legal-related services provided by an independent LPO 
considered to be the unauthorized practice of law when there 
is no control or supervision by a U.S. attorney?  It may appear 
to be the case if certain procedures are not carefully followed.  
Extrapolating from Model Rule 5.7 and the Comments, as 
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long as the client contracts the services separate and apart 
from the legal services, then the lawyer will not be subject to 
any vicarious liability to the client.  However, it is unrealistic to 
think that a client will know which legal support services are 
considered nonlegal in nature.  More than likely the attorney 
or law firm will make the suggestion to the client.  In that 
event the Model Rules require the attorney to disclose to the 
client that the legal-related services are not subject to any 
client-lawyer protection.  If it is true that certain legal tasks 
are not covered by the client-lawyer protection, what is the 
benefit to the client if the work is not performed by paralegals?  
Moreover, the ultimate issue of a cost savings may not be 
so attractive to a client where potential confidences may be 
revealed and the competence of the legal task performed is 
in question.  The larger issue of unauthorized practice of law 
requires a careful examination of the specific tasks performed 
by the LPO and the relationship with the outsourcing lawyer 
and the client. It is important to remember that foreign lawyers 
and non-lawyers will not be held liable for any misconduct or 
breach of ethical rules.  Work performed by paralegals secures 
that the work will be done competently and in compliance with 
all of the rules of professional conduct.

Conclusion
Ethical concerns regarding legal training, professionalism, 
supervision, and confidentiality are not a tremendous burden to 
ascertain domestically however, it may prove to be a daunting and 
expensive duty to undertake abroad.  While ethical considerations 
continue to loom over LPO, the amount of work that has been 
outsourced abroad indicates that it is not just a reaction to 
the current recession. Legal process outsourcing is currently 
being reviewed by the ABA Commission on Ethics 20/20.20 The 
Commission is currently studying and reviewing the ABA Model 
Rules of Professional Conduct within the context of global legal 
process in order to develop policies and proposals to keep 
up with the changes in global legal process and technological 
changes in the way law is practiced.     
  
Similarly, paralegal education must also evolve in order to keep pace 
with the changes in the field.  Given the globalization of the practice 
of law and the need for compliance with ethical rules concerning 
offshore legal work, technological skills will be more in demand.   
If compliance with ethical rules requires policy and procedures to 
be established, then this may be an area of need that, according  
to the ABA, must be met by domestic law firms. It is imperative that 
paralegal education programs work together with law firms,  
in house legal departments, and multinational corporations in order 
to identify the legal services needed for the growing globalization 
of the practice of law. Together with this information, educational 

programs can be tailored to better prepare the student for the 
global job market. Outsourcing may not necessarily be the undoing 
of paralegals but the opportunity to explore other areas where 
educational, supervisory, and technological skills will be in higher 
demand.  It is better to keep abreast of changes and seize the 
opportunity to better future prospects.   
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Today’s paralegal educators are the bridges that help 
paralegal students become paralegal professionals.   I have 
interviewed several hundred paralegals during my career 
as a paralegal and business owner. Applicants consistently 
arrive for an interview with an inflated idea of what they 
are worth.  Some programs promise salaries that are more 
in line with a second career individual, or for example, 
someone who may bring an applicable skill set from a 
previous position.  

There will be significant training required for a 
new paralegal who has very limited experience 
before their true value matches their expected 
salary demands.  

Paralegal programs need to provide accurate starting 
salaries based on a law firm, corporate or a government 
position, which also includes a breakdown of the salary 
based on the type of law specialty.  This will enable the 
students to set accurate expectations. When programs set 
the salary range to reflect an unattainable starting point, 
the job search is based on misinformation. Misinformation 
leads to an applicant that will be disgruntled, both with 
salary offers and the position, due to unmet financial 
expectations before the career even starts. 

The career placement portion of the paralegal program 
needs to educate the students on what their training will 
provide in the job market.  I have had many job applicants 
tell me they are “Certified” in the State of Wisconsin.  Since 
Wisconsin does not have a state certification for paralegals, 
such a response reflects poorly on the applicant.  If the 
students are unclear on the requirements in their state 
or region, that lack of knowledge reflects poorly on the 
paralegal program.  

Paralegal programs should require a course on career 
searches. Programs that provide data on graduates that are 

“employed” need to distinguish between employment in 
all capacities as opposed to employment in just paralegal 
positions.  Graduates seem to understand that job hunting 
in today’s environment requires tenacity, dedication, and 
volume; however, when they explain to me that they 

By sHaWN oLLey - Midwest Paralegal services, inc.

Students to Working Paralegals:
Pitfalls and Expectations
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have sent “a lot” of resumes, they define “a lot” in vastly 
different ways.  Sending twenty resumes and sitting back 
to wait for a response is a passive approach in today’s 
economic climate.  Definitive starting salary numbers 
provided to those eager to find employment will help them 
gauge where they fall in the averages.  Understanding the 
length of time in weeks or months that previous graduates 
searched for jobs, the number of resumes they circulated, 
and their resulting salaries would be great benchmarks for 
students beginning the job hunt.

The programs need to provide realistic, locally relevant 
numbers, as well as suggestions about what elements they 
should look for in a position besides the hourly rate.  If 
you provide salary expectations to graduates, give them 
an understanding of the cost of benefits.  Will they have 
health insurance?  How does the insurance deductible 
affect them?  Will they have vacation days or paid sick 
days?  Should they be salaried or hourly, and how does 
that affect their compensation? What are the potential 
employer’s expectations for billable hours?   What does 
a billable hour mean in a law firm versus a corporate 
project tracking system?  Programs that provide practical 
information allow students to prioritize what they need in 
the positions they seek.  

The paralegal programs that have embraced 
technology and made it a part of their curriculum 
will be the leaders when it comes to demand  
for graduates.  

Fortunately, there seems to be a trend in this direction.   
As an employer it cannot come fast enough.  Programs 
have long since embraced online research training.   

Lexis/Nexis and Westlaw are generally part of any 
curriculum.  If one compares the computer expertise 
needed in law firms with the hours of applicable training 
provided by paralegal programs, there is a significant 
disconnect between the program training and the 
expectations of what the paralegal will need to know in 
the field.  Knowledge of Microsoft programs is essential.  
For those paralegals interested in going into the field 
of litigation, training in CTSummation (now known as 
AccessData Group LLC), Concordance and the like should 
no longer be an “elective” but a requirement of the 
program.  Cases are exploding in size, and law firms looking 
for a competitive advantage can no longer avoid using the 
tools to manage the size and the inherent complexity of 
eDiscovery when dealing with so much information per 
case.  If your graduates have a working understanding of 
these products, they will be better prepared to obtain a 
position and keep in step with the evolution of technology 
in any law practice.  Paralegals that do not receive training 
in at least Excel, Word, Outlook, and Lotus Notes will be 
disadvantaged in the job market.

To illustrate the technology boom in the legal industry, 
Midwest Paralegal did not offer any electronic services 
when it was incorporated in 1989.  In 2000, we created 
a new division and began providing the services as the 
demands from corporate clients dictated it.  In the past ten 
years, we have increased our technology staff by 800%, 
and it now serves as half of the business.

I applaud those programs that have updated their 
curriculum and program administrators who ensure that 
the instructors are also current on best practices, case law, 
and technology.  Such programs produce more confident 
graduates able to efficiently apply technology and as a 
result of that added knowledge, strengthen the profession 
as a whole. 

Shawn R. Olley is the owner of Midwest Paralegal Services, 
Inc. and its division Midwest Imaging, located in Milwaukee, 
WI.  Midwest is a contract paralegal firm employing over 35 
paralegals to work in law firms and corporate legal departments.  
Midwest is a leader in providing comprehensive services for all 
aspects of litigation with concentrations in the area of ediscovery.
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If I could only give one piece of advice to brand 
new paralegal students on their first day of 
school, it would be to start preparing for their 
job search now—and not wait until graduation. 
Now is the time to start gaining the real-world 
experience most legal employers want—and to 
start building that crucial professional network.  
Here are five steps new paralegal students 
can take on their first day of school to greatly 
enhance their chances of becoming employed in 
the legal field once they graduate:

Search for Entry Level Jobs or Internships:   1. 
No experience is the biggest hurdle that new 
graduates face when they enter today’s extremely 
competitive job market. It is very important for 
students to form a plan to gain hands-on work 
experience before they graduate, especially in 
programs which do not require internships to 
graduate. Getting a foot in the door of a law office, 
even as a receptionist, file clerk, office assistant, word 
processor or runner, full or part-time, temporary 
or permanent, is the best way to acquire valuable 
practical skills, build their resumes, and develop 
their professional networks. If students cannot 
locate entry-level employment, they should try to 
obtain internships, even if they are not a program 
requirement, in exchange for letters of reference. 
Area legal non-profit organizations often welcome 
paralegal student volunteers.

Be Active in a Paralegal Association:  2. 
Membership in a local and/or state paralegal 
association offers paralegal students so many 
opportunities to meet and network with working 
paralegals that it should be a program requirement. 
Most associations offer deeply discounted 
membership rates to students. Not only should 
they plan to regularly attend meetings, but they 
should offer to work on at least one committee or 
volunteer project.  Active participation in a paralegal 
association is one of the best ways for students 
to raise their profiles in the legal community and 
may lead to internships, jobs, and professional 
references.  Many associations also offer student 
scholarships.

Attend Continuing Legal Education 3. 
Sessions at Student Rates:   
Many CLE providers offer students deeply discounted 
tuition rates in the range of $25 - $50 for full-day 
events.  Students will learn the latest practice and 
technology skills from specialists in these areas, in 
addition to receiving invaluable course materials, 
resources, and forms. If their resumes are light on 
experience, they can list recent CLEs in the education 
section and can discuss what they learned with 
prospective employers during interviews.  CLEs also 
offer networking opportunities; students should 
make an effort to talk to other attendees between 
sessions and during lunch. Talking to speakers after 
their sessions, even if it is just to say how much 
they enjoyed the presentations, can expand their 
professional networks.

By LyNNe DeVeNNy - elliot Pishko Morgan P.a.5Five Career Steps Paralegal 
Students Should Take on 
the First Day of School
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Use LinkedIn: 4.  LinkedIn (www.linkedin.com) is a 
free professional social networking site that many 
employers use to vet prospective employees. It 
is also an excellent source of networking for legal 
professionals.  If new students do not already 
have a LinkedIn profile, they should set one up 
immediately. They should view their profiles as 
virtual resumes and update them as they progress 
through the program. Students need a professional 
online presence, and LinkedIn is an essential 
way to create one. They should add association 
memberships, work and educational experiences, 
and, most important, professional contacts, as they 
gain them.  LinkedIn allows users to provide written 
recommendations, a great way for students to get 
references from internships and volunteer work.  
Students can also join LinkedIn Groups especially 
for legal professionals and participate in group 
discussion forums, another way to meet working 
legal professionals.  This is a good time for students 
to review their personal profiles at other sites 
like Facebook and MySpace, and remove online 
content which might adversely affect their future 
employment prospects.

Read Professional Blogs:5.   Legal blogs or 
“blawgs” are one of the best ways to stay up-to-
date with current legal news, practice skills, and 
technology. Not only are there several very helpful 
paralegals and paralegal instructors blogging today,  
including Vicki Voisin, The Paralegal Mentor  
www.paralegalmentorblog.com and attorney 
Robert Mongue, The Empowered Paralegal (www.

theempoweredparalegal.com), but there are 
thousands of attorneys blogging and sharing their 
expertise.  Students should set up an RSS (“really 
simple syndication”) feed reader, such as the easy 
and popular Google Reader, and subscribe to at 
least a half dozen blawgs and legal news feeds that 
may be helpful to their career development.  With 
an RSS reader, they will receive all posts from their 
subscriptions in chronological order and can catch up 
on their blog-reading at their convenience. 

 
Whether they are in a two-year or four-
year paralegal program, new students 
can take steps from the very beginning 
to prepare them for that first exciting full-
time paralegal job. Building a professional 
network they can use upon graduation and 
throughout their careers, as well as gaining 
hands-on experience, will be the most 
rewarding homework they have ever done. 
 
 
Lynne J. DeVenny is a North Carolina State Bar Certified 
Paralegal employed by Elliot Pishko Morgan P.A. in 
Winston-Salem, North Carolina. She blogs for the 
paralegal profession at Practical Paralegalism (www.
practicalparalegalism.com) and co-hosts The Paralegal 
Voice, a monthly podcast for paralegals at Legal Talk 
Network (www.legaltalknetwork.com). For more 
information about the benefits of an RSS reader, see 
her article, “Feed Your Mind: Stay on Top of Your Career 
with an RSS Feed Reader,” in the April/June 2010 issue of 
Paralegal Today.
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It doesn’t seem that long ago that discovery was truly 
a paper chase. Then, in the late 1980s and the 1990s, 
personal computers and e-mail became part of normal 
business practice, and information became more widely 
dispersed.  In 2003, a plaintiff named Laura Zubulake 
demanded the production of e-mails she knew existed on 
back-up tapes from her former employer, UBS Warburg, 
LLC, in an employment discrimination action, and battled 
through seven cases to establish, among other things, 
the importance of electronically-stored information 
(ESI) as discoverable.  The Zubulake v. Warburg  series of 
cases provided the background for the enactment of the 
amendments to the Federal Rules of Civil Procedure.    

In December 2006, the Federal Rules of Civil Procedure 
were amended to take into account electronically stored 
information (ESI).  The amendments to the rules are 
summarized below.

Rule 16(b) mandates that counsel must meet for a • 
scheduling conference to discuss e-discovery plans 
within a few months after the filing of a lawsuit.   

Rule 26(a)(1)(B) specifically adds ESI to the list of • 
items to be included in initial disclosures.   

Rule 26(b)(2)(B) states that a party must provide • 
discovery of relevant, nonprivileged, reasonably 
accessible ESI without a court order.  If a party can 
sufficiently demonstrate that certain ESI is “not 
reasonably accessible because of undue burden or 
cost,” that party may not be required to produce 

that information but is still required to identify the 
sources of that information.   

Rule 26(b)(5) provides for the creation of a  • 
“clawback agreement,” that allows a producing part 
who inadvertently produces privileged material 
the opportunity to notify the receiving party of the 
privilege within a reasonable amount of time.   

Rule 26(f) provides that the “meet and confer” • 
requirement is expanded to include an extensive 
discussion of a client’s ESI data, as well as all 
traditional documents.   

Rule 33 states that if parties prefer to produce • 
records instead of answering interrogatories, the 
production must include ESI as well as traditional 
documents. 

Rule 34(b) allows a requesting party to specify the • 
form in which it would like the ESI produced-paper, 
native format, .pdf, etc.  This also means that a 
party can request the metadata associated with the 
primary data. 

Rule 37 provides a “safe harbor” for the routine • 
destruction of ESI done in good faith.   

Rule 45 states that if a subpoena does not specify a • 
specific form of ESI, the form that may be produced 
is that in which it is “ordinarily maintained” or in the 
form that is “reasonably useable.”

E-Discovery, 
Technology, 
and Paralegals

By Laura roseNtHaL, J.D. - empire college of Business 
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Knowledge of the amended rules is helpful, but technology 
continues to grow at an astronomical rate.  In a July 26, 
2010 press release, The Radicati Group, Inc., a technology 
market research firm, estimated that there were 247 
billion e-mails sent in 2009 (80 percent of these e-mails 
were spam or viruses).  By 2013, Radicati estimates that 
this figure will double to 507 billion e-mails per day.   It is 
because of this proliferation in technology that paralegals 
must not only understand e-discovery rules and how their 
applications affect current litigation practice, but must 
also know and understand technology and its current 
applications to law.  

It is crucial that ESI preservation efforts take place as 
soon as litigation is anticipated.  This takes place through 
a written litigation hold issued by counsel; however, 
paralegals are typically the point of contact for ongoing 
communication with the custodians of discoverable 
ESI, which can include e-mails, instant messages, 
word-processed documents and associated metadata, 
“smartphones,” and laptops, and can help ensure that 
discoverable, relevant data is not destroyed.  

Paralegals should know the difference between file types 
(.pdf, .tif, etc.), be able to recognize redundant information, 
and know how to review metadata.  During data collection, 
paralegals must review records gathered based on data hits 
from selected discovery search terms and prepare privilege 
logs to be produced to opposing counsel.  We as paralegal 
educators must ensure that not only are we providing our 
students with the basics of civil procedure and discovery 
practice, but that we are also supplying them with a  
strong background in technology to face the new  
demands of e-discovery.

If we are to educate our students regarding e-discovery, 
we must continually educate ourselves.  One excellent 
academic resource is The Sedona Conference website, 
located at www.thesedonaconference.org.  Case law, white 
papers, and other information can be found at the website, 
after registration.  The Fios, Inc. website is another excellent 
resource. Once you register, for free, at www.fiosinc.com, 
you can receive and download white papers, sign up for 
webinars, and review the latest case law summaries.  Finally, 
the Organization of Legal Professionals (the “OLP”) at www.
theolp.org  is growing and accepting new members; the 
organization was established last year to provide standards 
and benchmarks for legal professionals in the area  
of e-discovery and provides opportunities for education  
and certification.  

E-discovery is like any new area of law or technology. If we 
want to keep up, we should review and learn all that we 
can and encourage our students to do the same.  It will 
be an ongoing, and challenging, assignment for all of us 
to keep up with latest in e-discovery—now that the paper 
chase has gone wireless. 
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Developing One Good  
Writing Assignment 
Anne Murphy Brown, J.D., Assistant Professor and Director, 
Legal Studies Program, Ursuline College, Pepper Pike, Ohio

As an Assistant Professor and the Director of Legal Studies 
at Ursuline College, I am always interested in improving 
my teaching methods and crafting interesting writing 
assignments to engage students.  In May of 2009, Ursuline 
College hosted a Collegiate Learning Assessment (CLA) 
Performance Task Academy as part of a national effort to 
assess the quality of undergraduate education by directly 
measuring student learning outcomes.  

The workshop focused on developing assignments that 
sharpen students’ critical thinking and analytical skills.  
Students complete a test that measures the development of 
higher order competencies, such as critical thinking skills.  As 
described by the CLA,

To gauge summative performance authentically, 
the CLA presents realistic problems that 
require students to analyze complex materials 
and determine the relevance to the task and 
credibility.  Students’ written responses to the 
tasks are evaluated to assess their abilities to think 
critically, reason analytically, solve problems and 
communicate clearly and cogently. (http://www.
collegiatelearningassessment.org/)

These “realistic problems” referred to as Performance Tasks 
require students to use critical thinking, analytic reasoning, 
and problem solving skills to answer open-ended questions 
about a hypothetical situation.   In addition to directions 
and questions, each Performance Task has its own set of 
documents that include letters, memos, research reports, 
newspaper articles, maps, photographs, diagrams, tables, 
charts, interview notes, or transcripts.

At the CLA Performance Task Academy, faculty members 
learned the process for creating and embedding their own 
performance-based tasks within the classroom.  Not only 
was I excited about the prospect of spending two days 
perfecting one writing assignment, I was thrilled because 
Performance Tasks reinforce the skills necessary for the 
Legal Studies major.  

In my own program, I felt students enrolled in Introduction 
to Legal Studies needed a critical writing assignment to 
pique their interest in the legal field and to develop the 
skills required for Legal Research and Writing.   Putting the 
Performance Task assignment in the introductory class to 
the major gave students an accurate glimpse of the work 
expected of them and made students more excited to be 
part of this major and the legal field. 

The Performance Task I developed asked a paralegal to 
analyze the risks and benefits of taking a potential case 
dealing with sexual harassment. Students were given the 

Novel Approaches to Legal Writing 
Across the Paralegal Curriculum

aNNe MurPHy BroWN, J.D. - ursuline college; 

roNaLD KoWaLczyK - elgin community college

DoNNa scHoeBeL - capital university Law school

At the recent North Central Regional Conference hosted in Madison, Wisconsin, the 

topic of “writing across the curriculum” was addressed in a session presented by Anne 

Murphy Brown, Ronald Kowalczyk, and Donna Schoebel.  Because the skill set of writing 

is essential for paralegals and because many programs have identified a lack of writing 

skills in entering paralegal students, the presenters were asked to provide this article 

based upon the April 2010 presentation.   
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assignment and six items of evidence on which to base 
their recommendation.   The assignment packet included:

A DESCRIPTION OF THE ASSIGNMENT• 

EXHIBIT 1 – PROSPECTIVE CLIENT STATEMENT• 

EXHIBIT 2 – A RECENT OHIO SEXUAL • 
HARASSMENT CASE

EXHIBIT 3 – A NEW YORK TIMES ARTICLE • 
DETAILING RECENT SEXUAL HARASSMENT 
SETTLEMENTS

EXHIBIT 4 – EEOC STATISTICS ON SEXUAL  • 
HARASSMENT CLAIMS

EXHIBIT 5 – A FICTITIOUS JURY VERDICT CHART • 
INDICATING LOCAL VERDICTS 

EXHIBIT 6 – FISCAL ANALYSIS OF THE COST OF A • 
SIMILAR CASE THE LAW FIRM HAD LAST YEAR 

Students were charged with analyzing the evidence to 
determine the risks and benefits of taking the case.  They 
needed to distinguish certain pieces of evidence that 
were not as compelling or credible.  For example, the 
prospective client statement gave only one point of view 
and the Jury Verdict Chart did not indicate how many 
similar cases had been dismissed or even filed. 
In analyzing the students’ work, I learned a great deal 
from this assignment.  Going over the assignment with 
the students after it was graded was as important as the 
work that the students performed outside the classroom.  
Decoding the fallacies of certain pieces of evidence, 
explaining errors in relying too heavily on the client 
statement and making statements without support, and 
reinforcing the importance of analyzing data accurately 
helped to open the students’ eyes to the process of critical 
thinking.  We reviewed the rubric together and new 
students were able to understand how grades connected 
to the directions in an assignment.   

This assignment bridged the gap for introductory students 
to begin the legal research and writing process.  The 
students enjoyed the assignment and felt that they learned 
from it.   Certainly, I was fortunate to derive feedback 
from the peer review process that was part of the CLA 
workshop and from the time devoted to the development 
of the assignment.  Overall, developing one good writing 
assignment was a very beneficial experience.

Please contact me at amurphybrown@ursuline.edu  
with any questions or comments.

Practical Writing and Infusing 
Writing Throughout the Classes
Ronald B. Kowalczyk, Unit Adjunct Professor, Elgin Community 
College, Elgin, Illinois

Writing is an integral part of the curriculum in the paralegal 
program at Elgin Community College.  As an adjunct instructor 
at ECC, I am tasked with developing innovative ways to assist 
students with improving their writing skills. 

As a general rule, I have found students are more engaged 
when the course is based on a “track,” or a general fact 
pattern that is used for every assignment throughout the 
semester.  In this format, students gain insight as to how 
a legal issue would progress from the pre-litigation stage 
through trial.  Students’ participation and understanding of 
the application of legal principles significantly increases with 
the use of a track, rather than relying solely on textbook 
learning or the use of forms.

In my legal writing class, I recently used a track wherein 
one party had allegedly entered into an oral contract with a 
former poker champion under which the poker champion was 
to provide poker lessons in exchange for twenty thousand 
dollars ($20,000.00). While the poker champion fulfilled her 
obligations, the other party failed to pay the monies agreed 
upon between the parties. Using this track, I developed the 
following assignments: 

The students first wrote letters requesting an interview with 
the firm’s potential client, the former poker champion. After 
conducting an in-class client interview to obtain factual 
information about the case, students wrote an interoffice 
memoranda to their supervising attorneys summarizing their 
observations. Students then conducted preliminary legal 
research to determine whether a cause of action existed 
for breach of contract.  They briefed a relevant case and 
applied the law to the facts by drafting an objective legal 
memorandum. Students were also required to draft a motion 
for summary judgment, arguing that since there was no 
genuine issue of material fact as to the existence and breach 
of the oral contract, their client was entitled to summary 
judgment. Prior to drafting this document, I provided students 
with examples of well-drafted motions, as well as a rubric 
containing what I desired in each section of the motion and 
the point value assigned to each component part. Although 
the motion for summary judgment is the final assignment 
in the semester, I offered students the opportunity to meet 
with me to discuss my comments and suggested revisions to 
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improve their motion as many students use this assignment 
as a writing sample when applying for paralegal positions 
after graduation.

In my litigation course I used a different fact pattern involving 
a fictional defendant, Jack Smith, being sued by Acme 
Corporation for breach of a residential lease. Acme claimed 
that Jack failed to repaint the walls of his residence back 
to their original color before vacating the premises.  It also 
claimed that Jack damaged the carpeting at the same property.  
Jack denied any liability because Acme failed to perform a 
pre-move-in inspection as was  required by the lease. To 
accompany this track students were required to complete 
a litigation plan and to draft several documents, including a 
complaint, answer, motion to dismiss, interrogatories, requests 
for production of documents, and requests for admission. I 
also required the class to draft definitions and instructions for 
each of the discovery documents.

Students were required to draft each document on their own, 
rather than merely filling-in standard court form documents. 
I require my students to draft each document based on 
examples provided  in class.  This exercise allows students 
to gain a better understanding of the documents used in the 
litigation process and to improve their overall writing skills.
Please contact me at rkowalczyk@elgin.edu with any 
questions or comments.

Writing Across the Paralegal  
Program Curriculum
Donna J. Schoebel, Executive Director Graduate Law & Paralegal 
Programs, Capital University Law School, Columbus, Ohio

Much to our surprise, many students enrolled in our 
post-baccalaureate paralegal programs have diminished 
writing skills in the areas of grammar, punctuation, use of 
tense, and spelling. Our instructors also noted that nurses 
enrolled in our Legal Nurse Consultant Program “write 
like they chart right-side,” thus, they too have diminished 
writing skills.  

To address this issue, I consulted with our Advisory 
Board members and, jointly, we elected to work with an 
English professor who directs Capital University’s Center 
for Excellence in Learning and Teaching.  We created an 
assessment tool to measure our students’ writing abilities.  
Based on the results, our program implemented a series 
of 3-hour class sessions which focused on revisiting overall 

grammar, punctuation, use of tense, and spelling skills.
While these classes did prove to enhance and improve the 
students’ writing skills, we soon indentified an additional 
problem which greatly impacted their writing skills.  The 
new impediment to the success of our series of English 
Revisited class sessions was that our adjunct faculty were 
not consistent in grading written and oral assignments.  
While some adjunct professors focused on writing 
deficiencies, others merely overlooked them.  We needed 
to address writing skills and deficiencies of our students 
consistently across our curriculum.

In our response to this new issue and to continue 
improving student writing skills, the program adopted 
a common text for all program courses. Just Writing: 
Grammar, Punctuation, and Style for the Legal Writer by 
Anne Enquist and Laurel Currie Oats was the text selected.  
Each adjunct faculty member was provided a copy of the 
text and the program also developed a grading rubric to be 
used by all instructors in evaluating spelling and grammar 
skills in student work. Requiring instructors to use a 
common text and the same rubric as to writing skills when 
grading student work provided consistent expectations of 
written work submitted by students across the program 
withour compromising the instructor’s academic freedom 
in drafting assignments. 

Sample Rubric Items as to Writing 
Assessment and Grading

ORAL PRESENTATION - written outline and/or PP • 
Slides or ELMO presentation

For every 1 – 3 errors a half point is deducted • 

WRITTEN ASSIGNMENT - minimum of  3 - 4 pages • 
(double spaced) & no handwritten pages are 
acceptable

For every 1-2 errors a half-point is deducted • 

RESEARCH ASSIGNMENT - Internet research, library • 
research, use of research in separate paper or in the 
an oral presentation

For every 1-3 errors a half point is deducted• 

BLACKBOARD DISCUSSION - Minimum of 2 • 
discussion questions with individual response to 
questions and a response to a minimum of 4 peers
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For every 1 – 3 errors a half point is deducted• 

ESSAY COMPONENT ON EXAM - Minimum of 2 essay • 
questions per exam, must be applicable style of 
question, no lists or fill-in type constitute an essay 
question

For every 1 – 3 errors a half point is deducted• 

COVER LETTER & RESUME - Required in paralegal • 
practice class, response to a generic job ad

For every 1 – 2 errors a half point is deducted• 

INTERNET ASSIGNMENT - At least one is required in • 
each class; 

If used in an oral presentation - For every 1-3 errors • 
a half point is deducted

If used in a written presentation - For every 1-2 • 
errors a half point is deducted

Please contact me at dschoebel@law.capital.edu with 
any questions or comments.

Anne Murphy Brown, J.D. has been the Director of Legal Studies 
at Ursuline College in Pepper Pike, Ohio since 2005. Anne’s 
academic experience includes teaching at Lakeland Community 
College and the University of Illinois.  She was the Cengage 
Grand Award Winner for Excellence in Teaching at the American 
Association for Paralegal Education National Conference in 2007.

Ronald Kowalczyk is a partner at Kowalczyk Law Offices. In 
addition, he is a Unit Adjunct Professor in the paralegal program 
at Elgin Community College, where he coached the first and 
only two-year program mock trial team in the November 2009 
Harvard Mock Trial Association’s Fourth Annual Crimson Classic.

Donna J. Schoebel is the Executive Director of the Graduate 
Law & Paralegal Programs at Capital University Law School, 
Columbus, Ohio.  In addition, Ms. Schoebel is currently the 
AAfPE North Central Director and serves on the AAfPE Board.  
Ms. Schoebel received her certificate in paralegal studies at the 
University of Cincinnati, and in addition, has bachelor’s and 
master’s degrees in nursing and business administration. 

LEX Graduation Sash
AAfPE is now offering Lambda Epsilon Chi graduation sashes to all inductees. 
These sashes are purple satin, have the LEX Greek letters, and display the  
honor society seal embroidered in gold.

The sashes are available at a cost of $30 (payable by credit card or check made  
out to AAfPE). Payment is required with submission of order. Orders must be  
placed within two weeks prior to commencement ceremonies.

AAfPE will continue to pay standard mailing costs for orders placed within  
a two week delivery date. Express shipping costs for induction certificates,  
pins, and sashes will be billed to the LEX chapter.

Please visit www.aafpe.org to download an order form and to preview the sash.
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Colleagues, there is much going on as I wind down my 
year as president-elect of AAfPE.  Somewhere between 
Portland and Indianapolis my feelings have changed from 
fear for what lay ahead to excitement about what I can help 
accomplish with AAfPE.  It has been a tremendous year on 
the board and a wonderful six years as an AAfPE member.

 Six years you say?  Yes, I am what you would call a 
relative “newbie.”  It was shortly after joining AAfPE that 
I got paired up with Carolyn Smoot, our immediate past-
president.  Carolyn was an excellent resource for someone 
like me who did not know much about what AAfPE had to 
offer paralegal educators.  Soon I found myself representing 
the North Central Region as Carolyn served her presidency.

 Being on the board was an eye-opening experience.  I met 
other board members from all levels of experience and 
regions.  I remember sitting there for the first few board 
meetings just trying to follow what was happening.  RFPs, 
ERL, e-blasts, listservs---I needed a checklist just to figure 
out who the players were.  Gradually I found my footing 
with support from my fellow board members and of course, 
Anita Tebbe, who was always there with an encouraging 
word.  I can not say enough about that woman.

 Now I am finishing my year as president-elect.  I have 
had the honor of serving with Nancy Caine Harbour our 
outgoing president.  She has always kept me in the loop.  
Being copied in on all her e-mails, you have no idea what 
a prolific writer she is!  She has done a wonderful job 
leading the organization through the development of a new 
website, membership directory, and a great conference 
coming up in Indy.  

 Of course the conference in Indy would not be possible 
without our national committee co-chairs, Kathryn Myers 
and Jill Martin.  We are in Kathryn’s backyard in Indianapolis 
and what a hospitable place it is.  Did you know that before 
we left Portland last year, the work on Indy was already 

underway?  These are people whose talent and service our 
organization could not survive without.  

So what lies ahead for AAfPE?  That is largely determined 
by YOU!  I need to hear about your positive experiences 
and yes, negative experiences with the organization.  
What would you like to see at the National Conference?  
Regionals?  How can we improve participation in LEX?  
Would you like CLEs offered at the conference in the 
areas of professional ethics?  Professional development 
programs?  How can the organization be of better service 
to you?  

In order to better serve our member’s needs, there are 
two things I ask of you.  Number one, shortly after Indy, 
I will be sending out a survey via e-mail.  Please take 
a few moments to fill it out and hit “submit.”   If your 
comments just cannot wait until then, feel free to e-mail 
me individually at mparker@maryville.edu. Secondly, 
get involved!  I am a prime example of the fact that as a 
“newbie” you can get involved.  Do not be intimidated.  Not 
only will you be providing a great service, I guarantee your 
own paralegal education program will become better.  Next 
year I would like to see someone from each of our regions 
on the national conference committee.  Do not wait to 
be sought out.  Let someone on the board know of your 
interest.  There is a place for everyone at AAfPE.

I look forward to seeing you all at Indy.  If you are a new 
member, please come to the new member orientation.  It 
will help you meet other members and get the most out 
of your experience with AAfPE.  Board members will be 
around for the entire conference; feel free to come up and 
ask us questions.  Sign up for a “dine around” for some fun 
and lighthearted conversation about how we can solve 
all our program’s problems.  Come with questions—like 
lawyers, we may not know the answer but we will look into 
it and get back to you.  Learn, explore and enjoy! 

aafPe President-elect - Mary caroL ParKer - Maryville university

Message from the President-Elect
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Adults Need to Know Why  
They are Learning Something
Adult learners have a concept of self. As persons mature, 
they move from dependency to self-directedness. Adults 
need to be responsible for their own decisions and to be 
treated as capable of self-direction. 

Accordingly, paralegal instructors should take time to 
explain why certain legal concepts and skills are taught. 
It is critical to explain the value and application of 
brief writing, memo writings, and use of IRAC. Younger 
learners may be less quick to question their teachers, 
but adult learners need more rationale in order to buy 
into lessons taught.

By tHoMas t. NguyeN - Miami Dade college

Motivating the Older Student

Paralegal studies instructors are finding an increasing number of older students populating their course rosters.  
In order to best motivate these students, instructors must first attempt to understand their uniqueness. Fortunately, 
much literature on adult learning already exists which can be directly applied to successfully teach more mature 
students. These principles may also be applied to motivate not only older students, but students of any age.

In 1968, Dr. Malcolm S. Knowles, an expert on adult learning, popularized a concept known as andragogy, which 
means “the art and science of helping adults learn” (Knowles, 1980, p. 43). This approach was an emerging 
philosophy which facilitated the development and implementation of learning activities for adults. Andragogy 
makes the following five observations of the adult learner that can readily be applied to inspire older paralegal 
students. Knowles refers to these observations as his “assumptions” about adult learning.
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Adults Learn by Doing
Adults learn better though hands-on assignments or 
experiential learning. Adults draw upon their experiences 
to aid their learning. They have amassed a variety of life 
lessons that represent a rich resource for learning. These 
experiences, however, could be tainted with bias and 
presupposition. Previous good or bad experiences could 
alter their outlook on future learning. Faculty should 
create task-oriented assignments that explain procedures 
rather than those that require rote memorization.

Paralegal courses can apply this principle by incorporating 
more active learning into the curriculum. Role-plays, group-
learning, interviews, or mock-trials can be assigned to 
allow older students to learn experientially. This hands-on 
approach to learning helps motivate students and enables 
them to remember key lessons from any given course.

Adults are Problem-Solvers
Adult learners generally strive to solve problems. Adults 
are ready to learn those things they need to know in order 
to cope effectively with life situations. In this andragogical 
step, instructors must take the learning level, and 
experience, of each learner into account in order to best 
tailor instruction to engage each unique learner.

The practical application here is to design into courses as 
many opportunities for students to solve practical problems 
as possible rather than work on mere theory alone. For 
instance, adult learners would appreciate being assigned 
the drafting of an employee handbook to learn about 
employment law rather than to draft case briefs alone.

Adults Learn Best When the Subject 
is for Immediate Use
As a person learns new knowledge, he or she wants to 
apply it immediately in real life circumstances. Adults are 
motivated to learn to the extent that they perceive that 
it will help them perform tasks they confront in their life 
situations. During this process, it is beneficial to permit 
adults to learn on their own, even if it calls for the adult 
learners to make some mistakes.

Immediate use can be achieved by explaining immediate 
and practical applications of relevant assignments 
from memorandum writing to IRAC to case briefing. 

These projects immediately assist students to enhance 
their critical thinking and analytical skills, which can 
be applied immediately to law office tasks such as the 
aforementioned writing of memoranda of law.

Adults Receive Motivation  
from Within
Finally, the assumption of motivation was added at a later 
date by Knowles in recognition that motivation for adult 
learners is a little different than for younger learners. As 
students mature, they tend to receive their motivation 
to learn from internal factors rather than from external 
motivations such as money or public accolades.

As applied to paralegal studies, faculty should speak to  
the inner motivations of adult learners. Appeal to their 
sense of justice, the need to realize their fullest potential, 
or the peace of mind that comes from tasks done 
exceptionally well.

Conclusion
All told, it takes an appreciation that adult learners are 
unique in order to truly understand and motivate them. 
Certainly charisma and a winning presentation style helps, 
but succesful instructors will be those who respect the 
internal drives of adult learners and support them in their 
quest for practical and immediate application of paralegal 
concepts and skills. 

REFERENCES:
Knowles, M.S. “Andragogy, not pedagogy.” (1968). Adult Leadership, 16(10)

Knowles, M.S. The modern practice of adult education: From pedagogy to 
andragogy. Englweood Cliffs: Prentice Hall/Cambridge. (1980). 

Tom Nguyen serves as Director of Miami Dade College’s Law 
Center. He also teaches courses in legal and paralegal studies. 
He holds a J.D. from the University of Miami and is completing 
his Ph.D. in Higher Education Leadership at Florida Atlantic 
University.
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Background
Paralegal Programs in institutions of higher education have 
traditionally attracted American-born students. However, 
with the increased number of immigrants to the United 
States and the increased enrollment of international 
students, educators of paralegal studies are now more 
likely to encounter a foreign-born student in their  
paralegal classes.

The number of international students who attended 
American colleges was at an all time high in 2008. The 
total number was 671,616, which included graduate and 
undergraduate international students.2 While enrollment 
in graduate programs only increased by 2 percent, 
enrollment in undergraduate colleges by international 
students increased by 11 percent from a year earlier.3  

The 2005 population in the United States was comprised of 
87.6 percent native born Americans and 12.4 percent born 
in foreign countries.4  The research showed that 35 percent 
of those persons who were born in foreign countries and 
between the ages of 5 and 18 years old indicated that their 
English ability was “less than very well” as opposed to 
only 3.7 percent of native-born Americans whose English 
was below average.5  Therefore, paralegal programs may 
expect a greater number of foreign-born students whose 
first language is not English.

Specific Problems Faced by  
ESL Students
In general, foreign-born students who enroll in paralegal 
courses face many challenges. They must learn the 
nuances of the English language, including a different 
syntax, structure, and spoken rhythm and at the same 
time learn the content of the course work. For example, 
many Asian languages such as Chinese do not have verb 
tenses or have an abundance of idiomatic expressions.  ESL 
students may also have some difficulties distinguishing the 
use of articles like “the” and “a.”

These students must also adjust to a different culture, 
society, and a way of life. In many countries, democratic 
governments and judicial systems do not exist. The appeals 
process, which is so integral to the American judicial 
system and which we take for granted, may be very foreign 
to students from these countries.  ESL students must have 
a thorough understanding of the judicial system to succeed 
as paralegals in performing tasks such as research and 
writing. They may also face challenges in understanding 
legal documents, especially if they are filled with legalese. 
Pronunciation of certain English words may also present 
some difficulties for these students.  

By LiNDa t. cHiN - st. John’s university

Teaching Paralegal Studies  
to ESL Students1
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Tips on Teaching Paralegal Studies 
to ESL Students

If I am unfamiliar with a foreign language, I ask the • 
students to explain how their native language works on a 
particular point and then I explain the differences between 
their language and English.

In teaching concepts, visual materials such as diagrams, • 
pictures, and videos are more effective than explanations.  
Showing a picture or a video of a courtroom setting with 
the major players in a litigation proceeding may help clarify 
the roles of a prosecutor/plaintiff, defendant, jury, and 
judge. 

Using props such as pencils or other objects may help in • 
distinguishing the use of “a” and “the” for these students. 
I would demonstrate by pointing to a group of pencils and 
ask them to give me “a” pencil. If I point to a specific pencil 
such as the red one, we use “the.” I also tell the students 
that if I am talking about an idea or concept that is not 
concrete and that I cannot point to, then no article is used 
such as “I enjoy sunbathing.”

When teaching the court structure, a diagram showing • 
the trial court at the bottom, the appellate court next, and 
then the highest appellate court may help the ESL student 
understand the concept of “appealing” from a lower court 
to the next level of the court system. Giving a concrete 
example such as the grade appeals process in your college 
may also help the ESL students understand that if they are 
not satisfied with the decision of their grade, they have 
the right to appeal to several levels before a decision is 
finalized.

Some ESL students are embarrassed about their accent or • 
their pronunciation.  When I assign oral reports, I usually 
pair two students together. I always pair an ESL student 
with a native English speaker. I tell the students to practice 
their oral reports together and get each other’s feedback 
before they present in front of the entire class.

Final Thoughts
I noticed that some ESL students are perfectionists and they 
devote an inordinate amount of time to each word of their 
writing and lose sight of the goal of learning how to complete 
a motion, complaint, or answer. In other words, they are so 
error-averse that they want to get everything right at the 
very beginning, which hinders their own learning. I tell these 

students to write their thoughts down first and then edit. I also 
tell them that their first try on writing something does not need 
to be perfect.  I give all students the opportunity to write drafts 
before handing in their final written product.

ESL students need many opportunities to practice their 
pronunciation. I tell ESL students to do all their reading aloud 
so they can hear the structures and the rhythms of the English 
language without consciously thinking about them. I also tell 
them to speak to as many native English speakers as possible 
inside and outside the class. They should ask their friends and 
family members who are native English speakers to correct 
them when necessary. Finally, listening to the news on the 
radio and television is another way to absorb the rhythm, 
intonation, and structure of the English language.

Many ESL students from Asian countries are reluctant to 
participate in class discussions. One of the reasons is that they 
may be too conscious about their accent and/or pronunciation 
to speak aloud in class. Another reason is that the Asian culture 
emphasizes respect for the teacher. Questioning or challenging 
the teacher is not encouraged and would be viewed as being 
disrespectful.  I speak to these students privately and stress 
that speaking up would only help them improve their language 
skills and not to feel uncomfortable about asking questions.

While having ESL students in our classes may present 
additional challenges to the paralegal educator, their positive 
contributions to the class far exceed the challenges. The ESL 
students add language and cultural diversity to the class. Many 
of them are highly motivated to succeed in their new country 
and serve as role models for other students. At the same time, 
native speaking students are also role models in helping the ESL 
student become more proficient in English.   

ENDNOTES:
 While the usage of “ESL student” is acceptable, many educators 1. 

now use the term “English Language Learners”(ELL)
http://chronicle.com/article/Number-of-Foreign-Students-2. 

/49142/, November 16, 2008 Id
Pew Hispanic Center, 3. A Statistical Portrait of the Foreign-Born 

Population at Mid-Decade, http://www.pewhispanic.org/reports/
foreign-born (2006)

 4. Id 
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Epsilon Chi (LEX) honor society. She also has served as Chair of the Access 
to Justice Committee of AAfPE.
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Introduction
Retaining students is a challenge faced by most paralegal 
educators. The College of Saint Mary has developed a 
Distinguished Scholars program designed to foster faculty-
student collaboration and promote student retention.  It 
has been very successful and could be adapted for use at 
other institutions.

The program was developed by an institutional committee 
that wanted to provide increased financial assistance 
for students who have completed at least one year of 
study.  Students must meet grade point requirements 
and complete an application that includes a proposal for 
a research project with a full-time faculty member.  The 
applications are completed during the spring semester 
for projects that will be completed by the next academic 
year.  A selection committee composed of faculty and 

administrators from each academic division of the College 
reviews the applications and conducts an interview with 
each student.  If a student is selected, the student receives 
a one-year institutional scholarship that is awarded in 
addition to the existing financial aid package.  Although 
no academic credit is awarded through this program, 
it has been very well received on our campus due to 
the mentoring aspects of the program and the financial 
incentives provided.

During the spring 2009 semester, one of my students 
applied for the Distinguished Scholars program and asked 
that I serve as her faculty research partner.  We decided 
to focus on issues relating to real estate, which was my 
practice area prior to my academic career.  I also teach a 
300-level Real Estate Law course each year.  In light of the 
recent economic crisis and its relationship to mortgage 
lending, we developed a research proposal that included 

By saLLy B. BissoN, J.D. - college of saint Mary

By MeLaNie KeWiN - senior Paralegal studies Major, college of saint Mary

Using Faculty-Student Research Projects
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the regulatory environment that contributed to the crisis, 
current efforts to regulate the industry, and ethical issues 
associated with mortgage lending.  The research also 
included information about affordable housing.

The Student’s Perspective
When I was invited to apply for the Distinguished Scholars 
program, I knew it could help financially, but I viewed it more 
as a wonderful opportunity to work in a mentor/student 
relationship and research an area of the law that I did not 
know much about.  Partnering with a professor has been a 
fantastic educational experience, and I enjoyed completing 
our project about the mortgage crisis and affordable housing.
In order to prepare my application for the program, the first 
step was to identify the specifics of the project that I would 
be presenting to the selection committee.  The idea was 
to research a topic that was timely; that would serve the 
classroom, campus, and wider community; and that would 
have an end result that provided information to the College 
community.  The decision to focus on real estate issues 
seemed to fit perfectly to those criteria. 

Three stages consisting of research and interaction were 
developed.  The first stage was to research the mortgage 
crisis from a legal and ethical perspective.  Federal laws, 
state laws, and local ordinances were researched as well as 
the Truth in Lending Act and the Community Reinvestment 
Act.  The end product of the research was an in-depth legal 
memorandum to be used for Real Estate Law class.  

The second stage involved research of the secondary 
mortgage securities market using primary source material.  
The regulation of loans, regulatory agencies, and the SEC 
were researched.  The end product was a research paper 
explaining how the mortgage crisis began.  

The third stage consisted of interaction between students 
and people involved in the real estate community.  A 
representative from Family Housing Advisory Services gave 
a presentation to the campus community about programs 
the agency offers, including foreclosure prevention 
and financial planning.  He also provided materials for 
distribution on campus.

While completing this project I developed new skills 
and improved others that I have learned in my classes.  I 
improved my legal research and writing ability and learned 
a great deal about an area of the law that I was not familiar 

with.  By contacting a non-profit housing agency, I was able to 
form contacts and bring important resources to our campus.  
Finally, I was asked to make a presentation highlighting my 
research to the entire faculty, President of the College, and 
several board members.  This experience helped enhance 
my presentation skills and develop confidence as a public 
speaker.  Working on the Distinguished Scholars program has 
been the highlight of my college career.  

Conclusion
As a faculty member, the Distinguished Scholars program has 
afforded me the opportunity to work with an outstanding 
student in my program and to develop course materials on 
a topic that is one of my primary areas of research interest.  
The student’s work helped me prepare updated information 
and assignments for one of my courses, and we were able 
to raise awareness on campus of some of the factors that 
contributed to the recent recession. After the success of our 
initial project, the student applied for another scholarship 
under this program for the 2010-2011 academic year.  This 
project will focus on equal pay for women in the workplace, 
with a particular emphasis on  Ledbetter v. Goodyear Tire 
and Rubber Co, 550 U.S. 618 (2007) and the federal law 
passed in 2009 that overturned the holding in that case.

If your institution is looking for ways to assist students 
with financing their education, consider a student/
faculty research program that includes institutional aid.  If 
institutional aid is not available, ask your advisory board 
or local law firms to help underwrite the cost of the 
scholarships.  A Distinguished Scholars program will benefit 
your students, your program, and your teaching in many 
ways.  At our College, it has helped us retain our most 
qualified students and provided them with an invaluable 
educational experience.

Sally Bisson is an Associate Professor and Director of the  
A.B.A.-approved Paralegal Studies Program at the College  
of Saint Mary in Omaha, NE.  She is a graduate of the University 
of Nebraska College of Law, and has been involved with 
paralegal education since 1992.  Prior to her academic career  
she worked as an attorney for a national bank.

Melanie Kewin is a senior at the College of Saint Mary.  She is 
pursuing a Bachelor of Arts degree in Paralegal Studies and 
anticipates completing the program in May 2011. She has been a 
member of the Dean’s List and is active in the Student Paralegal 
Association and Students Against Violence campus organizations.
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Depending on the kind of firm or office a paralegal 
ultimately goes to work for, a major part of the 
job description will likely include some aspects 
of motion practice. However, despite the need to 
review, research, and draft preliminary motions or 
oppositions, paralegals rarely get to view that work 
on the greater context of the litigation process.  

This lack of opportunity to put motions into context may be 
a result of our orientation in higher education to primarily 
classroom-teaching because as educators it is easy to provide 
a copy of a motion, explain with a textbook definition that 
motions are requests to the court for action by the court, and 
then provide a fact pattern and require the students to come 
up with a draft motion as an assignment.  Additionally, we can 
review a list of motions-motion to dismiss, motion to compel, 
motion for summary judgment, or others-without showing 
how these motions impact a litigation case.  As a result, the 
assessment of students’ understanding of motions is based on 
their ability to follow a form and create a similar document.   
I’ve used this method several times myself and this is what most 
paralegals, with or without training, can expect to experience 
on the job.  But there is a better way.

Utah Valley University recently promulgated an engaged 
learning model for every department. The objective of this 
learning model is to provide students with new learning 
opportunities that will give them “real world” or “on the 
job” learning, where possible.  This new learning component 

has assisted our department to teach motion practice in a 
better and more effective manner as we (the Legal Studies 
department) have come up with different methods to meet the 
engaged learning requirement in our curriculum.  
The most effective method, or rather, the method that has 
gotten the most response in the Civil Litigation course has 
been allowing students to earn some of their course credit 
by spending several hours at court observing proceedings.  
Students have been able to watch everything from criminal 
arraignments (even though it is a civil litigation class, some 
students seem to enjoy criminal cases more than civil) to civil 
trials, but most importantly, hearings on all kinds of motions.  
Although most of the students are amazed that they don’t find 
the courtrooms packed with people and reporters as Hollywood 
depicts, or that attorneys are rarely as well spoken as the actors 
that portray them in the movies, students have been able to 
begin a better understanding of the place of effective motion 
practice in the overall litigation context and the paralegal’s role 
in litigation.  Students’ response papers, as well as discussion 
with professors about questions or observations they wish to 
discuss, have shown that courtroom observations have been 
useful to their understanding of civil litigation.

The engaged learning component of courtroom attendance 
usually concludes with a response paper wherein the 
students state their expectations, observations, thoughts, and 
impressions.  Reviewing the responses is always different than 
grading a quiz or a test because you are able to see if students 
are developing an understanding of pieces of the litigation 
process beyond the component parts of documents that end 
up in the file.  Also, as a teacher, it is an opportunity for you to 
determine if there are things in the curriculum of civil litigation 
that are missing or particularly useful.  An example of this would 
be one response that showed me that I had not explained the 
dispositive effect of a summary judgment motion very well, 
which I was then able to clarify.  Another student returned 
to class confused about the difference between amending a 
Complaint to name Doe defendants and a motion to amend 

By JasoN WiLcox - utah Valley university
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Students’ Understanding 
of Motion Practice



THE PARALEGAL EDUCATOR  FALL 2010  33  

a complaint to add additional, unnamed defendants.  The 
question led to an excellent discussion of issues that would, in 
all likelihood, never have happened and covered a topic that 
was not clear in at least one student’s mind.  

What Students Discovered in Their 
Observations

When asked informally if they were able to put legal documents 
into greater perspective, several students remarked that they 
discovered that adequate research in the pleadings was one 
of the most important aspects of a motion or opposition.  
They observed that motions are generally won or lost on 
the pleadings and not an attorney’s speaking ability or style, 
as many previously believed.  Other points that students 
remembered from their time in court included realizing that 
without a motion, the court will not usually take action or issue 
an order whether it makes sense or not, and that if you need to 
get something done you have to file a motion because parties 
may not push a case along or cooperate without an order.

One discussion concerning the requirement of effective research 
was based on a group of students’ observations from judges 
remarks at the beginning of a hearing, (paraphrasing students’ 
recollections) “I’ve reviewed the pleadings and the arguments 
contained in them and am ready to rule unless you have 
something new I haven’t reviewed.”  One attorney then started 
to address the court. The judge listened for a few moments, put 
up his hand, and said that he “got that from your motion.”  Most 
students expressed shock that some of the motion hearings they 
attended had very little oral argument and judges ruled based on 
the pleadings contained in the file.  

What the students saw in court coupled with the knowledge 
that many motions are drafted by paralegals put into a new light 
the part a paralegal can play in the success or failure of a client’s 
case. In the response papers, many students were surprised that 
no matter how well an attorney argued a position and seemed 
to have the law on her side, or how poorly her opponent 
argued, judges seemed to rule based solely on the contents 
of the pleadings on file.  This observation demonstrated how 
important it is that motions be meticulously researched and 
drafted in order to protect any given client’s interest.  

While students quickly grasp the concept that the attorney will 
sign a motion and ultimately be responsible for the content of 
the motion, they were able to see that their work may have a 
significant impact on the substance of what is reviewed by a 
judge in rendering a ruling.  Additionally, students got to see 
that if a party would like a judge to issue an order, it may require 

a specific statute or precedent to obtain that order.  While that 
seems elemental in a classroom discussion of what motions 
are, it re-enforces the thought in a paralegal student’s mind 
that their work-product can have a significant effect on what 
happens in court.  Another observation from students that they 
did not expect was when a judge would refuse requests made 
by attorneys by stating that a specific issue was not before the 
court right now, so the court won’t rule on it.  Motions, during 
litigation and before trial, are required almost all the time and 
a judge may choose to avoid an issue unless the rules allow the 
court to do something on the court’s own motion.  Students 
learned that litigants cannot depend on the court to help them 
along and that attorneys, as well as their staff, must be prepared 
to ask the court for the correct orders at the correct time.     

Final Thoughts
Watching the administration of a case in a courtroom has 
provided students with a better understanding of what must 
go into a motion pleading as well as a greater class focus on 
motion practice.  Although it will never be a paralegal’s job to 
appear as an advocate or argue a motion in court, seeing the 
way that judges rule on motions provided students a greater 
understanding of what their jobs may mean.  Most students 
enjoyed the opportunity to see the part their work can play in 
the greater litigation picture and gained an appreciation of what 
they could be called on to do in the workplace.  Ultimately, the 
students have been able to view the motion process in a more 
complete manner and understand the role of motion practice 
beyond the end they will likely see in the workplace.

While newer and more effective ways to help paralegal students 
understand motion practice will likely be developed over time by 
those with much more imagination than I have, our department 
has been able to conclude that simply observing courtroom 
procedures regarding motions was not only fun for students 
but showed them how important motion practice is as well as 
how technical and tedious a paralegal’s work on motions must 
be.  Providing an opportunity for students to watch and learn 
without worrying about whether their document will be proper 
under the rules of procedure lets them pay close attention to the 
litigation process as a whole rather than just a specific document 
or rule.

Jason S. Wilcox is a Lecturer of Legal Studies at Utah Valley University 
teaching several courses including Civil Litigation, Business Law, and 
Real Estate Law.  Mr. Wilcox is also a private practice attorney, licensed 
in Nevada and Utah, primarily practicing in the areas of business, 
commercial and real estate transactions and litigation. 
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Lead the professional pace by joining your colleagues at 
AAfPE’s 29th National Conference at the Hyatt Regency 
located in the heart of downtown Indy and connected 
by skywalk to the Circle Centre Mall and the Indiana 
Convention Center.

The National Conference is the perfect opportunity 
to acquire essential and cutting-edge information and 
resources for educators to ensure that paralegal students 
are as knowledgeable and marketable as possible in the 
continuing challenging legal market.  

The dynamic and contemporary 
topics at the 29th National 
Conference include:  

Who Wants to be a Citationaire?• 

The Techno• -Savvy Paralegal:   Incorporating Technical 
Certifications Into the Paralegal Curriculum

Three Prong Approach to Increasing Student • 
Enrollment

By syBiL tayLor aytcH - Phoenix college, Member of the National conference committee

AAfPE 29th Annual Conference
Indianapolis, Indiana (“Indy”), Indiana’s largest city and the 14th largest city in the U.S., is the site of the 2010 

AAfPE National Conference.  Dubbed the “Crossroads of America,” Indy has a diversified economy supported 

by the fields of education, health care, and finance. Tourism is also a vital part of its economy, and the city 

plays host to numerous conventions and sporting events, including the annual Indianapolis 500. Other major 

sporting events include the Brickyard 400 and the Men’s and Women’s NCAA Basketball Tournaments.  Indy 

is also known for its cultural events and is home to 4 museums, 24 art galleries and over 20 performing arts 

theaters.  It ranks second only to Washington, D.C. in the number of monuments inside its city limits.  
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Research Options on a Budget• 

Creating Courses for the Next Generation of • 
Paralegals:  Ideas, Issues, and Implementation

Peer Review and Grading Issues• 

Establishing and Assessing Diversity and • 
Multicultural Competencies

The Changing Face of Paralegal Education from • 
Associate Degree to Beyond

Adjunct Faculty Meetings – How to Run Them• 

The Who What When Why and How of Using • 
Paralegals

External Assessment Techniques: Graduates’ and • 
Employers’ Viewpoints

Acting Out:  Using Storytelling to Spice up Lectures• 

Service Learning• 

Social Media Tools• 

Peer Research• 

Thinking Outside the Box:  Marketing Beyond the • 
Norm

Addressing the Needs of the Growing Hispanic • 
Influence in the Legal Profession

Academic Advising:   Defining Your Role• 

Implementing Technology Across the Curriculum• 

Regional Recruitment and Retention Practices  • 
That Can’t Miss

Developing and Documenting Blended/Hybrid Legal • 
Specialty Courses

Dealing with Problem Students• 

Internships/Externships and the Portfolio Process• 

National Exam Review Courses• 

What You Need to Know About the Americans with • 
Disabilities Act as Amended

Research Tools:  ALWD, the Bluebook, and Beyond• 

Designing and Writing Research Projects• 

The Future of the Paralegal Profession:  Sustaining • 
Viability in a Sharply Competitive Industry

Starting a Mock Trial Team• 

Expanding Your Students:  Teaching to  • 
Other Majors

Thinking Outside the Box:  “Second Life” in  Paralegal • 
Education to Enhance the Classroom Experience

Are you up for ABA reapproval, seeking initial approval 
or just interested in what’s new with the ABA?  As 
always, an ABA representative will be in attendance.  

ABA-related sessions include:   
Initial Approval• 

Interim Approval• 

Reapproval• 

Open Forum• 

The Conference will also showcase the popular Traditional 
Teaching and Distance Teaching competitions.

Seize the opportunity to revitalize your educational 
acumen by attending AAfPE’s 29th National Conference 
in Indy, the “Crossroads of America.” Can you lead the 
professional pace in paralegal education? 
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Law as a profession has experienced unprecedented change 
in the last several years.  The American Bar Association’s 
weekly newsfeed is rife with doomsday-ish news of 
thousands of attorney-level positions cut at law firms across 
the country, mass lay-offs in Big Law, and the lowest 3L hiring 
rate in a generation.  Technology is driving market demand 
for cost-cutting at law firms around the country and we, as 
legal educators, need to pay attention.  Teaching the delivery 
of expert legal services through appropriate and timely use 
of technology will keep our paralegal students relevant and 
market-ready in our changing legal workplace.
 
In his book The End of Lawyers?, Dr. Richard Susskind argues 
that emerging technologies continue to put pressure on the 
standard law firm economic model that has historically equaled 
prosperity for the profession.  If Dr. Susskind is right, the 
bleak employment outlook for lawyers is just the beginning 
of the profession’s fight for survival, but may be a boon for 
paralegalism as market pressures force firms to look for ways to 
cut costs while still providing the high-quality services to their 
clients. Dr. Susskind is no alarmist; for nearly thirty years, he has 
been studying—and accurately predicting—the ways technology 
affects law, and the nature and delivery of legal services.  
Though some change is always expected, emerging technologies 
continue to be a primary catalyst and accelerant for the way we 
“do business” in our profession.

While the essentials of the legal services provided to clients 
have not measurably changed, emerging technologies continue 
to shape the delivery of those services, improving the speed, 
accuracy, efficiency, and cost-effectiveness of those services.  

Dr. Susskind places the various levels of “creation” of legal 
services on a continuum starting with absolutely tailor-made, 
“from scratch,” or “bespoke” services, and ending with 
“commoditization” of legal services.  Dr. Susskind postulates that 
market pressures will always be pushing legal services from the 
“Bespoke” realm toward “Commoditization,” thus improving 
speed, accuracy and price-point.  

Between “Bespoke” and “Commoditized” legal services, Dr. 
Susskind identifies other intermediate levels which improve 

speed, accuracy, and pricing of services. These levels include 
Standardization, Systematized, and Packaged services, so the 
continuum looks something like this: 

Bespoke    Standardized    Systematized 

  Packaged    Commodit ized 

The continuum traces the “bespoke” services, which are highly 
customized for a specific client, through phases to finally a 
completely commoditized product.  

Dr. Susskind argues that very little of the services rendered 
by law firms are truly “bespoke,” tailor-made product, 
although we like to think they are.  Most of the time, 
lawyers and paralegals alike use standardized templates, 
checklists, systems, in addition to re-use, cut-and-paste, or 
use software to auto generate our legal work product, all of 
which create speed, accuracy, and price advantage.  

Most legal services are generated using processes described in 
the middle three categories:  Standardized, Systematized, and 
Packaged.  Standardized products develop when legal tasks 
become recurrent and the law firm seeks to avoid “re-inventing 
the wheel.”  Process standardization occurs where firms rely 
on checklists or procedure manuals that dictate good practice 
principles for a specific type of matter or document.  
Legal services become systematized when law firms develop 
internal systems for producing legal work.  Systemization goes 
beyond storage of standard procedures and documents to a truly 
internal interactive checklist or electronic workflow management 
method.  This allows document preparation and production to 
move beyond cutting and pasting standardized text towards 
automatic document assembly where the practitioner obtains 
a polished, finished document after responding to a series of 
questions without any appreciable word processing. 

It is a simple move from systematized to packaged services.   
The internal systems of a law firm need only be made accessible 
to its clients.  The simplicity is that this can be done over the 
Internet.  Law firms could allow their clients direct access to 
their internal systems to allow clients to generate their own 
products.  The law firm’s systems and the knowledge contained 

By aaroN s. BartHoLoMeW, J.D. - utah Valley university

Technology Shaping Modern Law Practice: 
A Review of The End of Lawyers?

BOOK REVIEW
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therein become “packaged” for the client’s convenience.  Of 
course, law firms can also place their packaged services directly 
into the marketplace without moving through the three previous 
phases.  An example of this is by packaging a law firm’s research 
on issues and making it available as an on-line legal reference 
service, which many practitioners have already done in the name 
of advertising.

The most controversial and vague aspect of Dr. Susskind’s 
continuum is that of commoditization of legal services, which he 
defines as similar or identical products available from a variety 
of sources at prices generated by competition.  Most of us in 
the profession dismiss the commoditization of legal services as 
impossible, at least in a broad sense.  However, Dr. Susskind hits 
the mark in articulating the net result of movement toward the 
right side of this scale:  as legal services become commoditized, 
the price of those services drops from the cost to produce to the 
cost to reproduce and ultimately can decrease to zero.  

Zero? A price of legal services cannot be reduced to zero, can it?  
Well, if it’s true, then The End of Lawyers may actually become 
a reality.  But legitimate free legal services are available all over 
the Internet and, while we may laugh at the source of some of 
those services, there are many reputable low- or no-cost services 
available all over the Internet.  For instance, the official website 
for the state of Utah features a no-cost generator to allow 
anyone to create a corporation or LLC in the state, a service that 
many law firms had been charging hundreds of dollars for just a 
few years ago. There are a few things to note about placing legal 
services in this kind of broad, commoditized scale.  First, some 
legal services cannot be commoditized by their very nature: for 
example, a great trial lawyer’s courtroom manner is unique to 
that specific lawyer, and very few others, if any, could reproduce 
it effectively at any cost.  Second, the legal services on the left 
side of the scale can successfully maintain the hourly billing 
fee structure that is so beneficial to law firms.  On the other 
hand, services toward the right side of the scale are fixed fee 
endeavors and possibly, or perhaps eventually, no fee.   

In essence, while the legal services law firms provide have not 
measurably changed, delivery of those services has.   Emerging 
technologies improve the speed, accuracy, efficiency, and cost-
effectiveness of legal services.  Many advances in technology 
have been embraced by law firms, such as e-mail, auto-
document generation, and virtual officing, which have helped 
firms become more efficient as service providers.  However, 
many more developing technologies are creating increased 
competition among law firms, driving consumers/clients from 
the current legal marketplace, and drastically reducing revenues.   
 

In his book, Dr. Susskind details the disruptive legal technologies 
that law firms must adapt to and assimilate to remain cost-
competitive and relevant in an increasingly changing legal 
environment: 1) automated document assembly; 2) relentless 
connectivity; 3) electronic legal marketplace; 4) e-learning; 5) 
online legal guidance; 6) legal open sourcing; 7) closed legal 
communities; 8) workflow and project management; and 9) 
embedded legal knowledge.

We are familiar with automated document assembly in 
standardized, heavily form-driven practices like estate planning, 
bankruptcy, and business formation, and also the relentless 
connectivity between people in social networking, e-mail and 
cell phones, which make attorneys almost omnipresent and 
accessible for their clients.  

Our profession, however, struggles with adaptation to several of 
these technology-driven advances:  
 

The Electronic Legal Marketplace:  While it has readily • 
been accepted by law firms as a means of advertising, the 
Internet is also emerging as an outlet for an electronic 
legal marketplace, where clients and prospective clients 
can “window-shop” for legal services, and even buy legal 
services directly.  While a firm’s clients have historically not 
been interconnected, the Internet creates that connectivity 
between clients to price and quality comparisons.  By 
consumer demand and initiative, the Internet will shortly 
become a means of quality-control and price comparison, as 
with many other professions.  

Online Legal Guidance:  Increasingly, actual and prospective • 
clients are turning to the Internet—rather than a law 
firm—for legal advice.  From the client’s perspective, the 
information is readily available night or day, helpful and, 
importantly, mostly free.  From a firm’s perspective, this 
information may undermine the attorney-client relationship, 
not be reliable or accurate, likely comes from a non-
lawyer, and may mislead clients into an erroneous course 
of action without any recourse (i.e. professional liability).  
Nevertheless, online legal guidance is here to stay and will 
only increase with time to include commercial and business 
clients as well.  Law firms may never be able to adapt to 
this concern as it is a malpractice minefield, but the legal 
profession must be aware of the very real competition from 
online legal guidance.

Closed Legal Communities:  The interconnectivity of • 
the Internet has created closed communities of legal 
service consumers who share documents, work product, 
knowledge, and experience with each other in lieu of 
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advising with a law firm regarding most common issues.  
Additionally, these closed communities function as 
clearinghouses for clients to share their good and bad 
experiences, law firm recommendations, and the like.  These 
interactions substantially drive down costs for commercial 
clients and are a primary factor in recent losses by Big Law.  
Dr. Susskind argues that law firms need to confront the 
realities of these interactions and create their own voluntary 
client communities that can be facilitated and controlled.  

 The “take home” lesson from • The End of Lawyers? for legal 
educators is that, more than ever, we must pay increasing 
attention to technology as a fundamental—and perhaps 
even the most important—component of the training 
and teaching in our programs.  Historically, integration of 
technology was confined to a few courses in our degree and 
certificate programs.  The End of Lawyers? suggests that the 
integration of technology “across the curriculum” may be a 
better approach in order to give paralegal students the job-
ready, marketable, relevant, and timely skills they need to 
compete for employment.  

The End of Lawyers• ?, while not an easy read, is dense in 
the imperative to be able to learn, unlearn, and re-learn to 

stay flexible and adaptive in the technologies that drive the 
legal marketplace.  Technology will continue to create and 
accelerate change in the way law firms practice and generate 
work product, more than ever emphasizing the critical 
nature of the technology components in our education 
programs.  The ongoing changes Dr. Susskind describes 
represent the changing face of the profession and adaptation 
to these technological realities is not only good business 
and a good education, but also a practical imperative for the 
robust survival of paralegalism as a profession.  

Fundamentally,• The End of Lawyers? is not just a book about 
technology, but about economics, how our profession 
creates and measures value, and how legal professionals 
must use technology to remain competitive.  This 
book needs to be read and seriously considered by law 
practitioners and educators in planning to meet the needs 
and expectations of the changing legal marketplace. 

Aaron S. Bartholomew, J.D., is an assistant professor and Chair of Legal 
Studies at Utah Valley University. Prof. Bartholomew maintains an 
active law practice in real estate, business and civil litigation.

Paralegal educators invest much time teaching students the 
practical application of legal topics through the preparation 
of pleadings, affidavits, letters, case files, and intakes.   While 
teaching students to effectively push paper is crucial, they 
also need to understand what it means to interact with 
clients in a real world setting.  Students taking my Family Law 
course certainly have a basic understanding that clients will 
experience difficult emotions while dealing with divorce or 
child custody issues.  However, almost none of them have 
had previous experience communicating with clients under 
such circumstances.  

As a result of this concern, I instituted a service learning activity 
in my Family Law class in conjunction with the local Legal Aid 
office.  Legal Aid of the Bluegrass conducts pro se divorce clinics 
for low-income, childless couples who have been separated for 
at least six months and have no significant property disputes.  

Such couples can get a divorce within a couple of hours at 
these clinics.  

Interested couples who contact Legal Aid are prescreened 
for income eligibility and are provided with a fill-in-the-blank 
separation agreement and entry of appearance.   When the 
separation agreement and entry are returned, the participants 
are scheduled for an upcoming clinic.  At the clinic, Legal Aid 
provides fill-in-the blank paperwork and requisite instructions 
to participating couples.  After paperwork is complete, 
participants are taken before the judge who signs their In 
Forma Pauperis Orders, takes their testimony under oath, and 
grants their divorce.  

Students from my Family Law class assisted at two clinics in the 
fall of 2009.  The students’ participation at the clinic enabled 
Legal Aid to reduce its commitment of overloaded staff.  Also, 

By KeLLy coLLiNsWortH - Morehead state university

Clients in Context: 
Creating Client Interaction Experiences for  
Paralegal Students through Service Learning
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the students were a huge help with participants who had 
trouble reading or writing.  This simple act of assisting couples 
with their paperwork gave many of the students their first 
real experience with client communication in an emotionally 
trying situation.  The students’ feelings and their experiences 
are documented in the “reflection” essays that I asked them 
to write at the end of the semester.  A senior Paralegal Studies 
major managed to capture the anticipation and concerns 
expressed by many of her classmates:

The night before the clinic, I had actually talked to my mom 
about how excited I was to be a part of something in the 
legal field already that would make an impact on someone’s 
life.... Following the signing of the papers and the departure 
of the pro se participants, I felt a little uneasy and unsure if 
the divorce was right for the couple that sat just in front of 
us.  After I saw the woman crying about what she had just 
signed and how she really deep down didn’t want a divorce, 
I wasn’t sure if I could physically or legally help people do 
this in my future.… As a couple days went by…, I realized 
that the divorce was tough for the woman, but it was more 
than likely her best option because holding on longer and 
longer would have made a future divorce even harder. 
(Seebach, 2009, pgs.1-3)

After the judge learned about our students’ involvement, 
she requested that we work with Legal Aid to host a clinic 
for divorcing couples with children.  Legal Aid had never 
hosted a clinic for families with children before because the 
statutory waiting period in Kentucky would require a two-day 
commitment from both staff and couples.  Also, the presence 
of children in the process simply increases the amount of 
client interaction and paperwork required.  However, we 
agreed to give it a try.  The students’ roles in the clinic were 
assigned in advance with each of them taking responsibility of 
a portion of the paperwork. Some students were tasked with 
updating informational brochures and sending reminders to the 
participants for the follow-up court date and for attending  
court-mandated parent’s education clinics.  

Another student’s reflection essay typified this  
learning experience:

I liked it that the parents had worked out their own system 
rather than one that was Court ordered. It gave them each 
a measure of control in defining their relationships with 
their children. . . In the adversarial system, someone always 
comes out feeling like a winner or loser. However, in divorce, 
there are no winners. By working together to create their 

own system, I believe that these parents found a way to 
avoid the winner/loser status that characterizes our court 
system. I think that this will lead to a better relationship 
with their children. (Ousley, 2009, pg. 2)

Even students who had previously completed internships 
(and presumably had experienced client communications) 
expressed something close to amazement after working 
at the clinics.   They were upset to learn, when filling out 
the ”Motion to Proceed In Forma Pauperis,” that multiple 
participating couples had no heat, electricity, or running 
water in their households.  They were troubled by a client’s 
angry outburst.  They were simply shocked when a divorcing 
husband hit on another divorcing wife at the table next to 
him.  I explained to my students that when working with 
clients you should always expect the unexpected.  

Because of the success of last fall’s clinics, I offered this 
invaluable service learning opportunity this spring to students 
in my Civil Litigation class. In conclusion, perhaps this senior’s 
writing about her experiences best summarizes what a student 
can gain through first hand client communication: 

While my experience with the law has mostly been textbook 
experience and briefing cases, there is nothing like sitting 
in a room with someone and actually going through the 
motions, and this clinic has definitely emphasized that. 
Family Law sees all the good, the bad, and the ugly side 
of people’s problems. I doubt I’m built for being able to do 
Family Law because of the incredibly sad circumstances you 
could face associated with poverty and greed, but I have 
the utmost respect for those who do practice in this area. 
(Conway, 2009, pg. 3) 

REFERENCE:
Conway, Amelia.  (2009).  Reflection Paper:  Pro Se Divorce Clinic.  (Student 
paper submitted at Morehead State University). 

Ousley,  Zach (2009).  Untitled.  (Student paper submitted at Morehead 
State University).

Seebach, Lauren (2009).  Pro Se Clinic Reflection Paper. (Student paper 
submitted at Morehead State University).

Kelly Collinsworth is an Assistant Professor at Morehead State 
University in Morehead, Kentucky.  She received her J.D. from the 
Ohio State University College of Law.  Kelly practiced at Legal Aid 
of the Bluegrass in Morehead for 11 years before coming full time 
to teaching in 2008.  She continues to work pro bono with Legal 
Aid defending foreclosures and representing clients in domestic 
cases. Kelly would love to talk more with those interested in starting 
this type of program in their court system.  She can be reached at 
k.collinsworth@moreheadstate.edu. 
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PRESIDENT-ELECT
SCOTT HAUERT
Phoenix College

I am a tenured faculty member at Phoenix College where 
I began as an adjunct in 1996.  In 2008, I was elected 
Department Chair and currently serve as Director of 
Legal Studies.  Our program serves over 400 students per 
semester and offers an associate degree and post-degree 
certificate.  I was formerly President of the Faculty Senate 
and served eight years as Chair of the college Technology 
Committee. I currently co-chair the college’s Budget 
Committee, which oversees the allocation of capital and 
operational funding.  In December 2008, I launched the 
e-Court at our Downtown Campus, a full-sized, fully-
functional courtroom.  The e-court incorporates the latest 
technology and is used to train practicing paralegals, 
paralegal students, and other members of the litigation 
team to leverage the electronic courtrooms in Arizona 
state and federal courts.

I hold a J.D. degree, magna cum laude, from the 
University of Dayton School of Law, a Master of Business 
Administration degree from the University of New 
Mexico, and a Bachelor of Science degree in Computer 
Science from Embry-Riddle Aeronautical University. I 
was previously a Deputy Maricopa County Attorney and 
a Judicial Clerk to the Supreme Court of Arizona and the 
Arizona Court of Appeals.

From 2005 to 2008, I served on the American Bar 
Association’s Standing Committee on Paralegals Approval 
Commission, where I chaired site visits for both initial 
approval and re-approval of programs at both public and 

private institutions.  I also worked on committees to  
examine the legal collection requirements for ABA-
approved programs and the use of alternative delivery 
methods for paralegal education.  From 2004 to 2008,  
I served on the Board of Directors of the  

Maricopa County Bar Association Paralegal Division, where 
I chaired the committee to revise the Division bylaws.  In 
2001, I was appointed by the State Bar President to the Task 
Force on Paralegal Membership, where I served until 2004.

I have been an AAfPE member since 2001 and have 
presented on assessment and technology issues at Pacific 
Region and national conferences.  I am currently serving 
as Pacific Region Director and am seeking the position of 
President-elect.  

I believe that AAfPE is positioned to continue providing 
leadership in furtherance of its mission, which, at its 
core, is to prepare graduates to perform a significant role 
in the delivery of legal services.  But I also believe our 
organization is at a cross-road in fulfilling that mission 
as members grapple with increasing pressure on our 
resources, decreasing budgets, and shifting market 
demands of students and the legal industry that employs 
them, particularly in the realm of technology.  To leverage 
its leadership position and maintain its relevance, I 
believe AAfPE should conduct a structured assessment of 
the needs of its core constituents: students, educators, 
and employers.  Based upon that review, I believe the 
organization should update its strategic plan and then 
focus its resources towards the realization of that plan. 

In essence, I believe we should forge a new collective vision 
and operational model that will serve AAfPE in the next 
decade: AAfPE 2.0 – Mission-driven, Member-centered, 
Student-focused.

The Following Members are Candidates 
for Positions on the AAfPE Board of Directors for 2010-2011

2010-2011c a N D i D at e  s tat e M e N t s
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SECRETARY
TOM NGUYEN, ESq.
Miami Dade College

I am privileged and excited to be nominated for AAfPE Secretary. 
As a 5-year AAfPE member from the Southeast Region, I have 
seen first-hand how AAfPE promotes quality paralegal education, 
develops educational standards, and encourages professional 
growth. As an active member, I have spoken at national and 
regional conferences. In this issue, I have written an article 
for The Paralegal Educator. AAfPE has truly been a haven for 
paralegal educators who face common challenges. Moreover, 
fellowship and service to one another truly make AAfPE an elite 
professional organization.  

My background has prepared me to humbly but effectively 
serve as Secretary. I presently work as Director of the Law 
Center for Miami Dade College. Previously, I have taught at 
other institutions, including the University of Miami. I have also 
chaired an online paralegal program. I have worked proudly 
as a paralegal and as an attorney. My experience also includes 
teaching middle school in the inner-cities of Los Angeles. I 
earned my J.D. from the University of Miami and my B.A. from 
UC Santa Barbara. During school, I also served as a White House 
intern, which resembles the duties of a Secretary.  Presently, 
I am completing my Ph.D. in Higher Education Leadership at 
Florida Atlantic University. On a personal note, I live in South 
Florida with my wife Sarah, daughter Claire, and Casey the cat.

If elected, I pledge to advance Secretary Joy Smucker’s 
exceptional work. I also intend to impeccably organize our 
records, work tirelessly to take accurate notes, and build strong 
rapport with all members. All told, I would love the opportunity 
to help ensure that AAfPE’s future is every bit as bright as our 
proud past. Thank you for your much needed support!

DIRECTOR, NORTH CENTRAL REGION
DONNA J. SCHOEBEL
Capital University Law School

Oh my, just as I was really getting into this position-assisted 
in preparing and presenting our North Central Regional 
Conference, chaired my first North Central Region meeting, 
and attended my first AAfPE Board Meeting-I realized I had 
been appointed to the position and now need to run for 

the position!  Please..Please..I have things to do and lots of 
plans and love the opportunities the Director of the North 
Central Region offers to me!  So a vote for me would be 
greatly appreciated.   

I am also a co-chair, along with Doris Rachles, of the 
Alternative Delivery Task Force and am so proud of our 
fantastic committee, our great product, “AAfPE Bytes,” 
and cannot forget to mention we are looking forward 
to another great Online Teaching Competition in Indy 
this year. Remember we need you all to vote at the 
competition for our 2010 Cyber Idol!

So, I ask for your vote and I beg your pardon that my 
position statement is printed again for your reading 
enjoyment (some confusion at our last conference as we 
thought I was running for the position but instead was 
appointed) and sincerely look forward to serving AAfPE as 
your North Central Region Director!

I began attending AAfPE conferences in the early 1990’s, 
while an adjunct professor at the University of Cincinnati.  
I found AAfPE to be a wealth of information, ideas, and 
diversity, with dynamic individuals who shared, cared, 
and created.  I can honestly say that AAfPE and many of 
its members were and are the reason I have continued 
in paralegal education.  To have found such a unique and 
cohesive group of individuals who so readily participated in 
regional and national conferences has been a true blessing.  
Working on several conference presentations in the past 
as well as the upcoming Indianapolis conference has never 
seemed a chore due to the commitment and dedication of 
those members I have worked with.  It seems only logical 
that I should run for office in an organization where I have 
learned from and worked with some of the best educators.

I became involved with the paralegal profession as a mid-
life change after having enjoyed a successful and fulfilling 
career as a registered nurse and nursing educator.  I 
completed the post-baccalaureate paralegal program at 
the University of Cincinnati and, with guidance from Janis 
Walter, soon became an adjunct professor.  My interest 
in paraprofessional legal education continued and Janis 
and I created a legal nurse consultant program for which 
we were awarded a 1998 Celebration of Excellence by 
the University Continuing Education Association, Region 
IV.  Having gained much from Janis and my teaching as an 
adjunct professor at UC, I ventured on to Capital University 
Law School where I became the Associate Director of 
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Paralegal Programs in 2001, Director of Paralegal Programs 
in 2004, and Executive Director of Graduate Law Programs 
in 2007.  I continue in this position currently, and my 
role covers evening paralegal programs, a summer day 
paralegal program, a legal nurse consultant program, an 
online life care planner program, LL.M. programs, and 
a Masters in Taxation program.  My journey into legal 
education continues to grow commensurate with my 
interest and passion in education in general.

As a candidate I would be pleased to represent the North 
Central Region and the dedicated members who have 
assisted me in many efforts.  I would bring issues and 
concerns from our member programs to the Board, and 
would enjoy coordinating and producing the regional 
meetings that I have attended and gained much from.  I 
see areas such as technology, assessment, placement, 
credentialing of the paraprofessional, and enhancing our 
teaching skills as being issues we are facing at present and 
feel confident we as a strong organization can meet these 
challenges.  I an excited for the opportunity to represent our 
region, to work with the AAfPE Board, and to work with and 
for all AAfPE members to keep our organization strong and 
creative.  I would appreciate your support and welcome the 
challenge should I be so fortunate as to be elected. 

DIRECTOR, SOUTH CENTRAL REGION 
MARCY DELESANDRI
Lone Star College – North Harris

I received my bachelor’s degree in English from San 
Diego State University in 1974 and my post-baccalaureate 
certificate from University of San Diego’s Lawyer’s Assistant 
Program in 1981 with honors. I pursued a litigation 
paralegal career in Las Vegas and Houston, before leaving 
to develop the Paralegal Program at North Harris College 
in Houston in 1988.  My “claim to fame” is having worked 
heavily on the MGM Fire Litigation in Las Vegas, side by 
side with some of the country’s most interesting and 
capable lawyers.  I am the author of Paralegal Litigation 
Forms and Procedures published by Aspen, which is now 
in its third edition.  I’m also the Director of the Paralegal 
Studies Program at Lone Star College-North Harris and 
a longtime member of AAfPE.  I have  served on the San 
Antonio Conference Committee and have hosted the South 

Central Regional Committee in Galveston twice.  I’ve also 
worked on several projects for AAfPE, including developing 
a list of videos for use in the classroom and heading up the 
Information Exchange Room at one of the annual conferences.  
I presented at the Portland conference and have served on 
the AAfPE Marketing Committee and the LEX Committee.  I 
have also helped on a site visit for ABA Approval.

Throughout my career, I have long been a member of the 
small but robust South Central Region.  We have had many 
memorable times together over the years.  The first AAfPE 
conference I ever attended was in Scottsdale, Arizona, 
in 1998. I am always so invigorated by coming to the 
conferences, attending the wonderful sessions, and getting 
tips and methods to take back to my college to make our 
program better and better! 

We all want to work to make our region stronger.  I would like 
to see if we can get more of our colleagues to join AAfPE and 
work with all of us to better paralegal education for everyone.  
True, it is a challenge because of the broad  geographical 
range that encompasses our region.  It is important that we 
all work together because I believe that at some time in the 
near future we will have standardization of the educational 
requirements for the profession.  Who better than we to have 
a say in those standards?

I also believe that we as an organization have an 
opportunity to reach out to thousands of college students 
across the country to join the legal profession in an exciting 
career.  At our college, we are experiencing a large influx 
of students with bachelor’s degrees coming to take the 
certificate program.  The paralegal profession is more than 
a stepping stone to law school.  It is a wonderful, fulfilling 
career choice that remains poised for growth and one 
whose potential is still relatively untapped.  

I ask for your vote for Director of South Central Region.  
I promise to work hard to carry out your goals for this 
wonderful organization that has given me so much help 
and support during my career.
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DIRECTOR, SOUTH CENTRAL REGION
CAROLE OLSON
El Centro College

   
I am seeking your vote to be the South Central 
representative to the AAfPE Board of Directors for two 
reasons: 1) I believe in the goals and work of AAfPE and 2) I 
believe that the paralegal education programs in the South 
Central region can and should make a big contribution to 
those goals and that work.

It’s hard for me to comprehend that I came to the El 
Centro College Legal Assistant (now Paralegal Studies) 
Program in Dallas twenty-five years ago and have been 
participating in AAfPE activities for seventeen of those 
twenty-five years.  But you know what they say – time flies 
when you’re having fun!

In the early days, before I knew of the existence of AAfPE, 
the “fun” was struggling to create syllabi and course 
content from scratch, trying to keep up with regional and 
national trends in the paralegal profession, and always 
wishing that there was someone else who had “been 
there” and knew some of the answers.  Fortunately, I 
found AAfPE. I knew from the very first annual conference 
I attended in Memphis (Elvis, need I say more?, Beale 
Street blues, Peabody Hotel ducks, the hotel rooftop 
where Tom Cruise filmed a scene for “The Firm”) that I had 
found a group of people who had indeed “been there,” 
who had the same goals I had (to constantly improve 
the effectiveness of paralegal education), and most 
importantly, who were willing to – even anxious to – share 
their information, resources, and friendship.

Over the years, of course, I have seen many changes 
and challenges – in the paralegal profession, in paralegal 
education, and in the kinds of students who go through 
our programs hoping to find their place in the legal field.  
During this time, I have exulted in the idea that the AAfPE 
organization and its members have given me the support 
to meet those challenges (“had my back” so to speak) and 
even given me a chance to have a voice in shaping national 
and regional paralegal educational standards.

Enough of this reminiscing, though. Paralegal educators 
continue to face very serious challenges today – some new 
and some not so new. Facing and addressing changes and 
challenges, however, are what AAfPE excels at!  I want 

to be a part of ensuring that AAfPE continues to be the 
organization to provide support and friendship to every 
person involved in paralegal education today, focusing 
on the goal of making each of our programs stronger and 
better.

The AAfPE Board of Directors helps maintain that focus 
and functions best when both “new” and “experienced” 
voices are represented.  I am one of those “experienced” 
voices and would deem it a privilege to be elected to serve 
the members of the South Central region for the next  
three years.

DIRECTOR, SOUTHEAST REGION
LORETTA CALVERT, J.D.
Volunteer State Community College

You have enjoyed some exciting and fun leadership from 
Joan Marler recently, and I want to continue that fun 
working spirit!  As a former Yankee, I admit that adjusting 
to the South was a little rough at first. Ya’ll talk strange, but 
southern hospitality, warm weather, and stunning scenery 
make this the home I’ve always wanted. 

My law degree is from NYU School of Law. I practiced 
commercial litigation for some heavy-duty clients in NYC. 
However, I’ve known for my entire adult life that I am born 
to teach.  I have worked at my ABA-approved program 
since 2007. We offer two types of Paralegal Studies 
associate degrees. I try as best I can to contribute to AAfPE 
whether as a conference speaker or reviewer for The 
Paralegal Educator. Most recently, I’ve been working with 
the chairs of the distance education committee to share 
resources and information in AAfPE Bytes. 

I am thrilled to be nominated because this will allow me 
to further contribute and assist my peers in AAfPE. I’m 
ready to take on more of a leadership role and work with 
people in my region to address issues like having ABA-
compliant libraries with shrinking funds, valuable regional 
conferences with important topics to maintain program 
integrity, and professional networking to keep morale high 
during tough budgetary times in our region. 

Thank you for the nomination and please give me 
your vote. 
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ABA APPROVAL COMMISSION – 
CERTIFICATE PROGRAM REPRESENTATIVE 
JOHN O. WOODRUFF, J.D.
Bay Path College

I am honored to have been asked to be a candidate for 
the AAfPE Nominee to the ABA Approval Commission for 
Certificate Programs.  I am program director and chair 
of the Legal Studies Department at Bay Path College in 
Longmeadow, Massachusetts.  I have been involved in 
paralegal education at Bay Path since 1996. Like many, I 
began as an adjunct and have served as the legal studies 
department chair and director of the paralegal program at 
Bay Path since 2005.  My involvement with paralegals and 
paralegal education really began in the mid-1980’s when I 
began practicing law in the Washington, D.C. metropolitan 
area and began working closely with paralegals.  I moved 
to Western Massachusetts in 1990, where I served first 
as a public defender and then as an Assistant Attorney 
General and Special Assistant U.S. Attorney, relying on 
and supervising dedicated paralegals.  I began my formal 
involvement in paralegal education through Bay Path while 
I was an Assistant Attorney General supervising Bay Path 
interns working in my office.  I then created and taught 
Criminal Law and Criminal Procedure in the traditional 
and compressed programs at Bay Path.  I also teach 
legal specialty courses in constitutional law, evidence, 
and non-legal specialty courses in law and society, and 
understanding law through literature.  While I have not 
participated in an ABA site visit, I have been involved 
in regional accreditation teams for the Northeastern 
Association of Schools and Colleges (NEASC) at institutions 
in secondary and higher education, thus I am familiar with 
the approval process and the role of a site team.

Bay Path College offers B.A., B.S., and A.S. degrees in legal 
studies/paralegal and a post-graduate paralegal certificate. 
The College has been an institutional member of AAfPE 
since 1991 and all our legal programs are approved by the 
American Bar Association.  I have attended AAfPE national 
and regional meetings since I began serving as department 
chair in 2005.  As chair of the Bay Path legal studies 
department, I became part of a long legacy of personal 
and institutional involvement with AAfPE; both of my 
predecessors, Attorneys Ann Dobmeyer and Joan Spadoni 

were deeply involved in AAfPE, working to improve the 
quality of paralegal education.  During my tenure, I have 
successfully completed two interim reports to the ABA.  

As director of an ABA-approved paralegal program that 
awards certificates to degree seeking students and 
post-graduates alike, I can attest to the added value our 
students obtain from having their certificate program 
approved by the ABA.  My experience hiring, training, and 
supervising paralegals confirms the substantive difference 
between the quality and level of preparation of graduates 
of ABA-approved programs over non-ABA approved 
programs.   As program directors and as paralegal 
educators, we all know that ABA approval does not come 
easily, but we also recognize that the requirements for 
ABA approval help ensure quality in educational programs 
for paralegals. In my years as a program director, I have 
been pleased to witness positive improvements in the 
approval process and in the application of the Guidelines 
to paralegal education programs.  As a member of the 
Approval Commission. I would endeavor to work with  
my colleagues to maintain and improve the quality of the 
educational opportunities offered to students in  
ABA-approved paralegal certificate programs. I also bring 
the voice and perspective of a program director who, in 
tough economic times, is asked to do more with less.   
I would do for my peers and my colleagues what I do for 
my students:  ensure that the tasks required of them are 
meaningful, worth doing, and lead to significant  
program development and improvement.  Again, I am 
honored to be invited to run for this position and I ask  
for your support. 
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Proxy Procedures for Member Voting
at the 2010 Annual Conference in Portland 

There has been some confusion at the last couple of annual conferences as to who can exercise a proxy ballot.  
The Bylaws, in Article III, Section 3.5, state:

At any meeting of the membership of the Association, any member in good standing shall have the right 
to vote either in person or by individual proxy. A member may appoint another member in good standing  
and one alternate as proxy by an appropriate written designation and proxy, all on such forms as approved 
by the Board of Directors. Any such individual proxy shall be valid only for that single meeting for which it  
shall have been given and not otherwise. No person shall solicit proxies and proxies obtained by such  
solicitation may not be used at any membership meeting nor shall the same be accepted by the Secretary. 
Any individual proxy shall be filed by a member with the Secretary fifteen (15) days before any meeting shall 
have been called to order.

Members have, in the past, interpreted a proxy as the designation of a member from another AAfPE Institutional Member. That is one 
interpretation of the proxy ballot. 

The other, and more common occurrence, is when a member of the faculty of the Institutional Member, other than the Program Director, is 
present to vote but has not been given a written proxy. In those circumstances, the Credentials Chair has made the determination as to who 
may properly vote. 

In order to avoid any confusion, we are requesting that any Program Director of an AAfPE Institutional Member who will not be present 
to vote in Indianapolis designate on the proxy form below (or copy thereof) the faculty member of the institution who will be present and 
authorized to vote in his/her stead.

INDIVIDUAL VOTING PROXY
Pursuant to Section 3.5 of the AAfPE Bylaws

The undersigned, as the designated representative for: ____________________________________________________________________

appoints: ________________________________________________________________________________________________________

its proxy, and _____________________________________________________________________________________________________

as its alternate proxy, with full power of substitution, to attend the annual meeting of voting members of the American Association for 
Paralegal Education to be held on Friday, October 29, 2010, at the Hyatt Regency Hotel, One South Capitol Avenue, Indianapolis, Indiana, 
and to vote at the meeting, with all the power the undersigned would possess if present in person, on such business as may properly come 
before the meeting.

Signature: ___________________________________________________________________________

Print Name:  _______________________________________     Date: __________________________                                                                                                      

Please copy and return your form no later than October 12, 2010 to:
AAfPE Headquarters 19 Mantua Road, Mt. Royal, NJ 08061

Telephone: 856.423.2829 Fax: 856.423.3420 E-mail: info@aafpe.org
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Service learning provides educational experiences 
that incorporate both service to the community 
and valuable learning opportunities. Paralegal 
programs are strategically positioned to employ 
such learning opportunities since they are able to 
engage paralegal students’ skills in assisting in the 
provision of legal services under attorney supervision 
to groups in need. Such opportunities additionally 
provide the chance to collaborate with non-profits, 
thereby affording the subsidary benefit of expanding 
a Paralegal Program’s connections with both the 
non-profit and with the volunteer attorneys who 
are typically employed in a variety of legal sectors. 
Further, the experience itself provides students with 
increased networking and practical skills that enables 
them to be more marketable in today’s competitive 
legal environment. This article discusses one such 
service learning project: the collaboration between 
the Community College of Philadelphia Paralegal 
Studies Program and the Wills for Heroes nonprofit 

foundation. 

History of Wills for Heroes
Wills for Heroes, a nationwide nonprofit foundation created 
following September 11th, has provided more than 20,000 wills 
and estate planning documents for first responders free of charge.  
In New York City on September 11, 2001, the vast majority of 
first responders that perished were unprepared with any sort of 
testamentary document.  This troublesome lack of preparation 
prompted the creation of the Wills for Heroes Foundation, and its 
activities have focused on the creation of wills for first responders 
in a one-day, clinic-like event.

The Collaborative Event
The combination of a service provider/partner, a core of 
paralegal student volunteers, lawyer volunteers, a document 
management software program, and a location capable of 
housing such an event are the components to a successful day 
of service project. In March of 2010, fifteen (15) students in 
the Paralegal Studies Program at the Community College of 
Philadelphia joined fifteen (15) volunteer attorneys from the 
Delaware Valley at the Community College of Philadelphia for a 
Wills for Heroes’ event.  

Forming the Partnership
Daniel McKenna, Esquire, an associate at Ballard Spahr, a large 
Philadelphia law firm, serves as a board member for the Wills 
for Heroes Foundation and the statewide coordinator of the 
Wills for Heroes for the Pennsylvania Bar Association.  As an 
experienced planner of Wills for Heroes events, Mr. McKenna 
appreciated the added value of including paralegal students at 
a Wills for Heroes clinic.  Community College of Philadelphia 
was the first institution to expand a Wills for Heroes clinic to 
include the opportunities for students to work under attorney 
supervision in assisting first responders with preparing a will, 
a power of attorney, and a medical directive. As Mr. McKenna 
stated regarding the collaboration with Community College of 
Philadelphia (“CCP”), “What’s unique and exciting about the 

By DaViD freeMaN - community college of Philadelphia

Legal Technology and Service Learning:  
A Case Study
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program at CCP is the inclusion of college student volunteers 
in the event. CCP is the first higher education institution in the 
country to incorporate students in this level and in this manner.”

Student Involvement in the Clinic
First responders made appointments for individual or joint 
sessions to prepare basic estate documents and completed 
extensive questionnaires.  At the event, clients were greeted 
by paralegal students, taken to their appointment where 
other students under attorney supervision reviewed the Wills 
for Heroes questionnaire, interviewed the client, input the 
information, and created the final documents,which underwent 
a final review by attorneys who were experienced in wills and 
estates matters.  The clients were then then escorted by paralegal 
students to voluntary notary stations for the execution of the 
documents where students served as witnesses.  Students 
alternated their functions throughout the eight hour day and 
were able to provide substantial assistance in these tasks.  
Of course, students  were also able to observe all the processes 
leading to the creation and execution of a will and accompanying 
estate documents and network with volunteer attorneys. 

Objectives of the Service  
Learning Project
The objectives of the project aimed to ensure that students:
 

Perform the basic functions necessary to create a will, • 
power of attorney, and a medical directive under the 
supervision of an attorney using the HotDocs Document 
Preparation software.

Examine and familiarize themselves with a standard form • 
will, power of attorney, and medical directive.

Perform a client interview of a first responder and spouse • 
for the purpose of creating a will, a power of attorney, and 
a medical directive.

Create a will, power of attorney, and a medical directive for • 
review by a supervising attorney.

Observe the execution of a series of legal documents • 
including a will, power of attorney, and a medical directive. 

Network with legal professionals. • 

Technology

As law offices employ sophisticated technology, many 
paralegal programs have adopted a course in legal technology 
to prepare their students for this environment.   In legal 
technology courses, paralegal students are exposed to software 
programs capable of office management, case management, 
trial presentation, document management, and document 
preparation.  

While other facets of legal technology may have as yet 
unexplored application to service learning uses, document 
preparation software stood out as the most valuable tool for 
the students to direct their efforts toward both mastery of such 
software and engagement in a project that also addressed a 
compelling need.

 Training
 
Students were introduced to HotDocs document preparation 
software in the week preceding the event and the terms of 
the standard Wills for Heroes will, power of attorney, and 
medical directive.  On the day of the event, students attended 
the same presentation that the lawyers attended (attorneys 
received continuing legal education credit for the presentation) 
on wills and estates in Pennsylvania.  In a second hour, the use 
of HotDocs was explained and both paralegals and lawyers 
practiced with the software.

 The Day of the Event
 
On the day of the event, students performed numerous services 
under the  supervision of licensed attorneys.  Students were 
always assigned to work with an attorney.  The attorneys 
supervised their activities, including interviewing clients, 
drafting the client’s will using the HotDocs program, reviewing 
the drafts with the clients, and creating the reviewed document 
or witnessing the execution of wills.

 Assessment
 
Students were asked to assess the project using an anonymous 
survey created on the website, Survey Monkey.com.  Using 
the site to collect survey responses, the results reflected a 
deepened grasp of the process of creating estate documents.  



Survey results also suggested such a short span training on the 
software proved to be more than sufficient for the students to 
feel confident in the use of HotDocs software. 
All the students reported the event increased their confidence 
in their paralegal skills, and all students reported a great feeling 
of satisfaction in participating in a project that provided a 
needed service to the community.

The legal professionals were also surveyed, and the results of 
that assessment indicate that they found the event to be an 
extremely positive one both from the perspective of assisting 
first responders and from the perspective of assisting students. 

 Location
 
Service learning is greatly enhanced if the physical location 
is easily accessible and provides the resources needed to 
complete the event.

In this case, Community College of Philadelphia’s Center for 
Business and Industry provided two computer labs and a large 
meeting room arranged for new arrivals to check-in and for 
testator’s to execute their will at the notary stations.  The site 
also provided an opportunity to showcase the college to first-
responder clients and to the volunteer attorneys and notaries. 

 Lessons Learned
 
Our event resulted in the execution of forty-five (45) wills, and 
students have uniformly identified the experience as a positive 
addition to their professional expertise. As always, the first time 
the event is staged, there are observations that you can use 
to improve the event and the experience the students derive.  
Based on this experience, three lessons emerged from this 
event: (1) the importance of closely screening students;  
(2) the value of strategically assigning students to the tasks;   
and (3) the value of screening cases.

An event of this nature requires mature, poised students.  
As it is a “real” event, a student is required to put forth an 
effort that meets a professional standard. Unless students 
can commit to the pre-event training and the entire day’s 
commitment, they probably will not be able to obtain the 
maximum benefit from the event . 
This event requires a great deal of client contact. Just as some 
lawyers are comfortable in court, while others may prefer the 
law library, students often have different strengths.  Placing 
anxious students with nurturing, supervising attorneys, or 
providing extra support during the event seems to greatly 
enhance everyone’s experience.   Some students were stronger 

with the document preparation than the interviewing process, 
so when possible, we used multiple students for certain cases.

Screening cases, even as little as a quick review of the client’s 
information package which they download from the Wills for 
Heroes web site, will usually suggest which cases may present 
complex issues.  Some students thrived on a complex situation 
presented by a real client, while others struggled with some 
issues, relying heavily on the supervising attorney.  Student 
confidence in their ability grew dramatically as the day wore on 
and they had created a few estate documents.

Service Learning Projects  
for the Future
Service learning provides opportunities for students unlike any 
other. The chance to engage in an event that tests their growing 
paralegal skills and provides a valuable service to the community 
is a satisfying learning experience. When students see their 
skills applied to real legal problems in a service learning event, it 
enhances the classroom experience.  The dry legal forms or the 
one-dimensional legal process described in a textbook suddenly 
takes on a new importance when a student meets a real person 
who needs help.

Students, particularly paralegal students, are a valuable resource, 
and in this time of shrinking budgets, opportunities to partner 
with non-profits or social service agencies will only increase. 

Service learning projects for paralegals involving underserved 
individuals facing re-entry from the correctional system, 
immigrants seeking assistance with petitions, homeowners 
facing foreclosure, and a broad range of other groups needing 
legal assistance would enhance our students’ educational 
experience and provide a valuable service to our communities.

Many of your students will effortlessly fold into a situation of 
this sort.  Some students will need to develop some confidence 
before they are going to take on the more demanding tasks in 
this exercise.  Students can build their confidence and skills by 
watching the process, while their more comfortable classmates 
may engage in the task.  

David Freeman is an associate professor of Social Science at 
Community College of Philadelphia and teaches courses in the 
Justice Program and the Paralegal Studies Program. He holds 
a Bachelor of Arts from the College of New Jersey and a Juris 
Doctor from Rutgers University.  He is a founding member of the 
Fox Rothschild Center for Law and Society.
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The Paralegal Educator proudly publishes the 

2010 winning LEX Essays. AAfPE awarded three 

$500 scholarships specifically for the pursuit of 

the student’s paralegal education. The essays 

were based on the following hypothetical 

scenario:

2010 LEX Scholarship Essay 
Question:
Anne and Barbara marry in Vermont.  Anne and Barbara 
have a falling out and Barbara moves to Texas.  Texas does 
not recognize the marriage as it against the state’s public 
policy.  Barbara also likes men; she falls in love with Carlos 
and marries him in Texas.

Issues:
Is the marriage between Barbara and Carlos valid 1. 
according to Texas law? 

Should Vermont recognize the Texas marriage?2. 

Have Barbara and/or Carlos committed the crime  3. 
of Bigamy according to Texas or Vermont law?

Applicable Law:
The Defense of Marriage Act provides states are not required to 
recognize marriages from other states if it violates state policy, 
despite the Full Faith and Credit clause.  There may be case law 
on this since the DOMA was enacted in the mid 1990’s.

BLytHe aNNe BLacK

Kankakee community college (iL)

Lex chapter advisor: Kristine condon

Title 1, § 7 of the United States Code defines the term 
“marriage” as only a legal union between one man and 
one woman as husband and wife. Prior to enactment of 
the Defense of Marriage Act (DOMA) in 1996, the federal 
government deferred to the individual states to determine 
the definition of marriage within their boundaries. As 
recently as 2004, some states have begun to recognize 
marital agreements between same-sex couples. Along with 
that public policy decision, some interesting issues have 
emerged as various states choose to recognize same-sex 
marriages while others do not.

To illustrate, consider the following facts:

Anne and Barbara marry in Vermont in 2006. The • 
women have a falling out; Barbara moves to Texas.

Texas law does not recognize same-sex marriages, • 
declaring them against the state’s public policy.

Barbara becomes involved with a man, Carlos.  • 
She falls in love and marries Carlos in Texas.

The first issue to explore is whether the marriage between 
Barbara and Carlos is valid according to Texas law. It 
is known that same-sex marriage has been declared a 
violation of Texas public policy. According to DOMA, the 
State of Texas does not have to recognize a marriage 
from another state if the marriage violates state policy. 
Therefore, with DOMA fully supporting Texas public policy, 
the marriage between Barbara and Carlos is valid.

Next, if the marriage between Barbara and Carlos is 
declared valid in Texas, will or should Vermont recognize 

LEX Winning Essays



the Texas marriage? It is a fact that Barbara is a party to 
the first marriage recognized in Vermont. When she moved 
to Texas and re-married, she became a party to the second 
marriage. It is believed that Barbara did not void the first 
marriage to Anne prior to marrying Carlos. Under Texas 
law and public policy the only valid marriage agreement is 
the one established in Texas-a heterosexual marriage. The 
marriage in Vermont is not recognized in Texas. However, 
Vermont may consider Barbara simultaneously and 
therefore illegally obligated under two marriages, one in 
Vermont and one in Texas.

Regarding the issue of bigamy, as long as Texas courts do 
not recognize a same-sex marriage, it is unlikely Barbara 
would be charged with committing the crime of bigamy-
in Texas. However, since Barbara entered into a marriage 
agreement first in Vermont and second in Texas, according 
to Vermont law she is a party to two simultaneous 
marriages regardless of her geographic address. In 
Vermont, bigamy, or multiple simultaneous marriages, is 
against the law.

If Vermont courts determine that the first marriage was 
never voided and the statute of limitation concerning 
abandonment has not passed, she is most likely bound by 
her initial marital obligation and may be held accountable 
to respond to any requirements of the law.

In conclusion, while there is room in this country for states 
to establish individual policies regarding same-sex marital 
agreements, the Full Faith and Credit Clause of the United 
States Constitution outlines the Duties of States to respect 
public acts, records and judicial proceedings of other states, 
thereby validating differences in public policy. Specifically 
indicated is the directive that judgments are owed greater 
respect than laws in other states. Additionally, acts, records 
and proceedings shall have same credit in every court in 
the United States as they have in the courts from which 
they are taken. That being understood, as a matter of law 
and public policy, Texas courts must respect the personal 
jurisdiction Vermont courts may exercise over Barbara, and 
cooperate with them to recognize any causes of action filed 
in Vermont. 

sHaroN DoHerty

Duquesne university (Pa)

LEX Chapter Advisor: Pamela Bailey

Same-sex marriage is an extremely controversial topic. 
While same-sex marriage made a blip on the nation’s radar 
in the 1970’s case, Baker v. Nelson, 291 Minn. 310, 191 N. 
W.2d 185, (1971), appeal dismissed, 409 U.S. 810, 93 S.Ct. 
37, 34 L.Ed.2d 65 (1972), same-sex marriage did not hit the 
nation’s radar again until the 1990’s, this time screaming 
red alert!

Prompted by issues pending in the 1993 Hawaii Supreme 
Court case, Baehr v. Lewin, in particular, whether same-
sex couples may be granted a marriage license, Congress 
passed the Defense of Marriage Act (DOMA), P.L. 104-199, 
110 Stat. 2419 (September 21, 1996), codified at 1 U.S.C. § 
7 and 28 U.S.C. § 1738C. See Baehr v. Lewin, 74 Haw. 530, 
74 Haw. 645, 852 P.2d 44, 61 USLW 2697 (May 5, 1993), 
clarified on reconsideration (May 27, 1993).

The purpose of DOMA is to “define and protect the 
institution of marriage”. 1 U.S.C. § 7. The first part of 
DOMA, 1 U.S.c. §7, defines the word “marriage” for 
federal law purposes only. Pursuant to 1 U.S.C. § 7, “the 
word ‘marriage’ means only a legal union between one 
man and one woman as husband and wife, and the word 
‘spouse’ refers only to a person of the opposite sex who is 
a husband or a wife.”

The second part of DOMA, 28 U.S.c. § 1738C, provides 
that: “No State . .. shall be required to give effect to any 
public act, record, or judicial proceeding of any other 
State ... respecting a relationship between persons of the 
same sex that is treated as a marriage under the laws of 
such other State ... or a right or claim arising from such 
relationship n. [Emphasis added]. Upon signing DOMA 
into law, former President Bill Clinton clarified that: “The 
Act confirms the right (of each state to determine its own 
policy with respect same gender marriage and clarifies for 
the purposes of federal law the operative meaning of the 
terms ‘marriage’ and ‘spouse’.” 1996  WL 533626 (White 
House) [Emphasis added].

Generally, “Full Faith and Credit shall be given in each 
State to the public Acts, Records, and Judicial Proceedings 
of every other State” pursuant to Article IV, Section I of 
the United States Constitution. An exception to the Full 
Faith and Credit Clause is permitted “if such recognition 
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or enforcement is not required by the national policy of 
full faith and credit because it would involve an improper 
interference with important interests of the sister State.” 
Restatement (Second) Conflict of Laws § 1 03 (1971, 
Current through August 2009).

By enacting DOMA, Congress carved out a public policy 
exception to the Full Faith and Credit Clause with respect 
to same-sex relationships that are “treated as marriage” 
under the laws of a sister state. To apply the Full Faith 
and Credit Clause to a same-sex marriage or civil union 
would interfere with important interests of the individual 
states. In other words: “Adopting I.a] rigid and literal 
interpretation of the Full Faith and Credit [Clause] would 
create a license for a
single State to create national policy.” Wilson v. Ake, 354 
F.Supp.2d 1298, 1303, (United States District Court, M.D. 
Florida, Tampa Division 2005) citing Nevada v. Hall, 440 
U.S. 410, 423-24, 99 Sect. 1182, 59 L.Ed.2d 416 (1979).

VERMONT LAW
Vermont is the first state to offer civil unions to same-
sex couples. Vermont’s same-sex civil union laws were 
enacted in compliance with the Vermont Supreme Court 
decision of Baker v. State, 170 Vt. 194,201, 744 A.2d 864, 
869 (1999). The same-sex civil union laws were enacted to 
satisfy the requirements of the Common Benefits Clause 
of the Vermont Constitution. The purpose of a civil union 
is to give same-sex couples the “benefits and protections 
incident to marriage”. Id. at 215,880

Prior to September 1, 2009, same-sex partners were 
“excluded from the marriage laws of [Vermont].” 15 V.S.A. 
§1202(2). The term “marriage” applied exclusively to a “one 
man and one woman” couple only. 15 V.S.A. §8. Effective 
September 1, 2009, Vermont repealed its civil union laws 
in favor of same-sex “civil marriage”. Over the Governor’s 
veto, civil marriages between same-sex partners became 
law. 2009 Vermont Laws No.3 (S. 115). There is now only 
one “civil marriage” statute for both same-sex and opposite-
sex couples. Id. Effective September 1, 2009, the Vermont 
legislature amended 15 V.S.A. §1202(2) and 15 V.S.A. §8, by 
redefining “marriage” to mean “the legally recognized union 
of two people.”

While there are no cases on point with respect to the fact 
pattern presented here, the Vermont Supreme Court has 
ruled on the application of DOMA in a child custody case. 
In Miller-Jenkins v. Miller-Jenkins, 180 VI. 441, 912 A.2d 

951 (2006) the court discusses DOMA in the context of a 
same-sex custody battle between lesbians who entered 
into a Vermont civil union. The Vermont court held that 
DOMA did not require the Vermont family court to give 
full faith and credit to an order issued by the Virginia 
family court denying visitation rights to the nonbiological 
same-sex parent. The Virginia court refused to recognize 
the Vermont civil union in a custody dispute scenario. The 
Vermont court instead focused on what was in the best 
interest of the child and held that DOMA did not apply 
in a custody dispute. “To deny the children of same-sex 
partners, as a class, the security of a legally recognized 
relationship with their second parent serves no legitimate 
state interest ... “ ld. at 462,968, quoting from In re B.L. 
VB., 160 Vt. 368, 375-76, 628 A.2d 1271, 1275-76 (1993) 
decided before the civil union law and involved a same-
gender couple.

TEXAS LAW
Texas, on the other hand, has never permitted or 
recognized same-sex marriage or unions of any kind. See 
V.T.C.A., Family Code §2.001. Last year the Court of Appeals 
of Texas, Houston, First District, reaffirmed Texas’ public 
policy that deems same-sex marriages void. The Court in 
Mireles v. Mireles held that same-sex marriage is “void as 
a matter of law under the Constitution and laws of Texas 
because [both parties] are female. See TEX. CONST. Art. I, 
§32 (‘Marriage in this state shall consist only of the union 
of one man and one woman.’; TEX. FAM. CODE ANN. § 
6.204(b) (Vernon 2006) (‘A marriage between persons of 
the same sex ... is contrary to the public policy of this state 
and is void in this state. ‘)”. Mireles v. Mireles, 2009 WL 
884815 (Tex.App.-Hous. (I Dist.», not reported in S.W.3d, 
2009. See also Littleton v. Prange, 9 S.W.3d 223 (Court of 
Appeals of Texas, San Antonio, 1999) where the court, 
applying DOMA, denied the validity of a marriage between 
a man and a trans-sexual because both parties to the 
marriage were born male.

ISSUE I
Is the marriage between Barbara and Carlos valid 
according to Texas law’! The suggested answer is yes.

Prior to Barbara marrying Carlos in Texas, Barbara and 
Anne entered into a same-sex civil union in Vermont. 
Since Vermont’s civil union law is “treated as a marriage” 
for the purpose of receiving benefits under Vermont’s 
Common Benefits Clause, Vermont’s civil union law must 



be considered in the context of DOMA. Pursuant to the Full 
Faith and Credit Clause exception created by DOMA, Texas, 
a state firmly rooted in traditional family values, shall 
not be required to give effect to the civil union between 
Barbara and Anne in Vermont. Therefore, a Texas court will 
recognize the opposite-sex marriage between Barbara and 
Carlos without effect to Barbara’s same-sex civil union to 
Anne in Vermont.

ISSUE II
If the marriage between Barbara and Carlos is 
declared valid in Texas, will or should Vermont 
recognize the Texas marriage’! The suggested answer 
is yes.

The Full Faith and Credit Clause of the United States 
Constitution protects the traditional marriage between one 
man and one woman. There is no public policy exception 
to the Full Faith and Credit Clause concerning a marriage 
between one man and one woman. “The institution of 
marriage as a union of man and woman, uniquely involving 
the procreation and rearing of children within a family, is 
as old as the book of Genesis.” Baker v. Nelson, 291 Minn. 
310,312, 191 N.W.2d 185, 186 (1971). “Marriage is one 
of the ‘basic civil rights of man’, ‘fundamental to our very 
existence and survival.’ “ ld. at 314, 187 quoting from 
Skinner v. Oklahoma, 316 U.S. 535, 541,62 S.Ct. 1110, 86 
L.Ed. 1655 (1942).

At first glance, it may be argued that the marriage between 
Barbara and Carlos is void pursuant to 15 V.S.A. §4 which 
provides that “[c]ivil marriages contracted while either 
party is legally ... joined in civil union to a living person ... 
shall be void.” See 15 V.S.A. §4, as amended September 1, 
2009. Prior to September 1,2009,15 V.S.A. §4 provided that 
“[m]arriages contracted while either party has a ... living 
party to a civil union shall be void”.) Under the facts of 
this case, Vermont cannot declare the Texas marriage void 
pursuant to 15 V.S.A. §4. DOMA does not give Vermont 
authority to declare a valid out-of-state, opposite-sex 
marriage void. DOMA docs, however, give Texas authority 
to declare void an out-of-state same-sex civil union or 
marriage. If Barbara had married Carlos in Vermont before 
dissolving her civil union to Anne, then Vermont could 
declare that marriage void pursuant to IS V.S.A. §4. Since 
Barbara and Carlos are validly married in Texas pursuant 
to DOMA, Vermont should recognize the Texas marriage 
according to the Full Faith and Credit Clause of the United 
States Constitution.

ISSUE III
Have Barbara and/or Carlos, committed the crime 
of Bigamy according to Texas or Vermont law’! The 
suggested answer is no.

Barbara and Carlos have not committed the crime of 
bigamy in Texas because Texas does not recognize the 
validity of same-sex unions or marriages. A person can 
only be charged with the crime of bigamy in Texas if “he 
is legally married”. See V.T.C.A., Penal Code §25.01. Since 
Barbara was not “married” at the time she married Carlos 
in Texas, the state of Texas would not have any grounds to 
prosecute Barbara and/or Carlos of the crime of bigamy.

The Vermont bigamy statute is similar to the Texas bigamy 
statute. In Vermont, a person can only be charged with 
the crime of bigamy if a person has a “husband or wife 
living [that] marries another person”. See 13 V.S.A. §206. 
The Vermont bigamy statute applies to a person “marrying 
again”. ld. Barbara and Anne are not “husband and wife” or 
“married” under Vermont law. Since the Vermont bigamy 
statute was never amended to include same-sex civil 
unions, Barbara and/or Carlos have not committed bigamy 
in Vermont.

The fact that Vermont recently repealed its same-sex 
civil union laws in favor of “civil marriage” is irrelevant. 
Even if Barbara and Anne entered into a “civil marriage” 
in Vermont, Barbara and Carlos have not committed the 
crime of bigamy in Vermont. The Texas marriage is valid 
pursuant to DOMA and Vermont should recognize the 
Texas marriage pursuant to the Full Faith and Credit Clause 
of the United States Constitution. Since Barbara and 
Carlos have reasonably relied on DOMA to marry in Texas, 
Vermont cannot prosecute Barbara and Carlos for bigamy. 
Therefore, Barbara and/or Carlos have not committed the 
crime of bigamy in Vermont or Texas.

CONCLUSION
The marriage between Barbara and Carlos is valid 
according to Texas law. Vermont will and should recognize 
the Texas marriage between Barbara and Carlos. Barbara 
and/or Carlos have not committed the crime of Bigamy 
according to Texas or Vermont law. 
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WiLLiaM WeLcH

saint Mary-of-the-Woods college (iN)

Lex chapter advisor: Kathryn Myers

Can a person commit the crime of bigamy if he/she marries 
someone while at the same time being legally bound by a 
civil union with another party? The answer is yes! In this 
hypothetical situation involving Barbara and Anne, two women 
who entered into a legal civil union in the state of Vermont, the 
women separate but do not dissolve the civil union, and Barbara 
moves to Texas. While in Texas she falls in love with Carlos and 
enters into a ceremonial marriage with him. Legal statutes 
will answer which marriage is legal and if any laws have been 
broken, The United States Constitution gives us a general basis 
in the Full Faith and Credit Clause; however, this was written 
when the idea of a civil union between two men or two women 
would have been inconceivable.

The Full Faith and Credit Clause of the United States 
Constitution states that Full Faith and Credit shall be 
given in each State to the public Acts, Records and 
judicial Proceedings of every other (U.S. Const. amend. 
IV, §1.)

This would seem to suggest that Texas should give full faith 
and credit to the civil union entered in Vermont. However, 
Tex, Const. Art I, § 32 (2005) provides

(a) Marriage in this state shall consist (Jl1lcy of the 
union of one man and one woman. (b) This state or 
a political subdivision of this state may not create 
or recognize any legal status identical or similar to 
marriage.

Furthermore, congress in 1996 adapted the Federal 
Defense of Marriage Act, which provides:

No State, territory, or possession of the United States, 
or Indian tribe, shall be required to give effect to any 
public act, record, or judicial proceeding of any other 
... respecting a relationship between persons of the 
same sex that is treated as a marriage under the laws 
of such other State ... (H.R. Rep. No. 3396, 1996).

Therefore the marriage between Barbara and Carlos is valid in 
the state of Texas because Texas does not allow for civil unions. 
Texas does not have to recognize the previous civil union 
between Anne and Barbara. Even though there is no crime 
of bigamy in the state of Texas, there is in Vermont. Vermont 

will not recognize the marriage between Barbara and Carlos 
according to Vt. Stat. Ann. Tit. 13, § 206 (1971) which provides:

A person having a husband or wife living who 
marries another person, or continues to cohabit with 
such second husband or wife in this state, shall be 
imprisoned not more than five years. This section shall 
not extend to a. or to a person whose former marriage 
has been avoided by divorce or sentence of nullity, 
or was contracted under the age of consent and not 
afterwards assented to.

Barbara and Anne were still married according to Vermont 
law unless the proper procedures were followed. Vt. Stat. 
Ann. Tit. 15, § 1206 (1999) provides:

The family court shall have jurisdiction over all 
proceedings relating to the dissolution of civil unions. 
The dissolution of civil unions shall follow the same 
procedures and be subject to the same substantive 
rights and obligations that are involved in the 
dissolution of civil marriage.

The dissolution was not filed. Since Barbara and Anne 
never filed for a legal separation in the state of Vermont 
nor was dissolution of marriage ever granted, Vermont 
views Barbara and Anne as married and will not recognize 
the marriage Barbara entered into with Carlos.

CONCLUSION
In conclusion the crime of bigamy was committed by 
Barbara according to Vermont’s law. However, since Texas 
will not acknowledge the civil union between Barbara and 
Anne, the marriage between Barbara and Carlos is valid in 
Texas and no crime of bigamy was committed there. 
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There has been an upsurge in the use of online social 
networking sites such as Facebook, MySpace, and LinkedIn 
in recent years.  In fact, time spent on social networks 
surpassed that of e-mail for the first time in February 2009 
(Wayne, 2009). Among the millions of users of these social 
networking sites are attorneys, judges, paralegals, and 
other legal professionals.  According to a 2008 survey by 
Leader Networks for LexisNexis Martindale-Hubbell, 50% 
of attorneys reported being a member of online social 
networks (Martindale.com, 2008.) By 2009, the number 
had risen to 75% (Hierschbiel, 2009).  

To be sure, social networking sites provide attorneys and 
other legal professionals with unlimited networking and 
marketing opportunities at no cost.  The sites allow users to 
create personal profiles detailing their interests, education, 
work experience, among other things.  Users may upload 
photographs, post comments, and share personal information 
with persons whom they choose to “friend” (Brandenburg, 
2008).  These “friends” have access to the profiles of other 
“friends.”

However, there are few rules and virtually no case law 
to guide legal professionals through the legal and ethical 
quandaries presented in the use of social networks. 
Indeed, the seemingly simple decision of “friending” can 
prove to be problematic and is often fraught with potential 
dangers, thus raising the question: “To friend or not to 
friend?”  

Co-Workers/Employers
It seems natural to want to “friend” those with whom 
you spend the majority of your day.  However, the casual 
nature of social networking sites, especially Facebook and 
MySpace, may entice one into unintentionally breaching 
client confidentiality.  As one author noted, “It is one thing 

to talk about a difficult, exciting, or interesting ‘day,’ and 
another to talk about a difficult, exciting or interesting 
case or client” (Mongue, 2009.) Yet it is this relaxed style 
of social networking that can lull users into a false sense 
of security when it comes to protecting client confidences. 
(Hierschbiel, 2009). Indeed, there are countless stories 
of legal professionals who have fallen victim to it. A 
public defender in Illinois was suspended from the bar 
for posting comments about some of her difficult clients 
whom she identified by only first name or jail identification 
numbers. Regardless of her apparent attempt to maintain 
confidentiality, the disciplinary authorities found that the 
posts revealed enough information about her clients that 
others could identify them (In the Matter of Peshek, 2010).

There are other practical considerations when deciding 
whether to friend co-workers or an employer.  Maintaining 
a balance between one’s home life and work life can be 
difficult and friending co-workers/employers can blur those 
lines.  Employees must decide whether they really want 
their co-workers/employers to see their non-work selves. 
Furthermore, they should be prepared for the consequences.  
One author notes, “If you use Facebook to air political rants, 
document your wild weekend escapades, post wacky photos 
or vent about your job, you should obviously have some 
concerns about letting your boss view this aspect of your life” 
(Balderrama, 2009).  The Internet is replete with stories of 
employees who have been fired for content posted to their 
online profile.  In fact, the term “dooced” has been coined to 
describe being fired from one’s job for postings on a personal 
site (Boehning & Toal, 2009). 

If employees choose to friend co-workers/employers, they 
should limit participation in these social networking sites 
until after work hours.  Otherwise, an employer may see 
frequent Facebook posts and status updates throughout the 
workday as an indication that the employee is unproductive. 

By suBriNa L. cooPer, J.D. - the university of southern Mississippi
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Therefore, if you accept your co-workers/employers as 
online friends, never allow professionalism to fall by the 
wayside.

Colleagues/Other Paralegals/
Attorneys
One of the great benefits of social networking sites is the 
ability to network with other legal professionals.  However, 
if legal professionals friend attorneys and paralegals 
with whom their firm has ongoing litigation, seemingly 
innocuous posts may prove to be detrimental to the firm’s 
client, thereby exposing the firm to liability.  For example, 
a paralegal’s post stating that he was drafting a motion for 
summary judgment in a federal court case could reveal the 
firm’s next move to its opponent (Ambrogi, 2009). Once 
again, paralegals should be ever mindful of the content of 
their online posts in light of who their online friends are.

Clients
Many legal professionals have embraced social networking 
with clients and find that it keeps them connected with 
their clients, even after the attorney-client relationship has 

ended.  Indeed, maintaining an ongoing online relationship 
often ensures that clients return for any other legal business.  
(Gordon, 2010).  

When it comes to friending clients, legal professionals 
should be especially cautious.  Clients may be turned off by 
the personal and political ideologies or interests that are 
routinely disclosed on social networking sites.  Moreover, 
many clients may question the ability of legal professionals 
to be true advocates if they are also fraternizing online 
with other “friends,” namely opposing counsel (Hsieh, 
2009). 

Likewise, the casual nature of Facebook may lead clients 
to discuss their case online.  As one legal ethicist noted, 
“There’s a tension between the duty of confidentiality 
and the Facebook norm of enormously reduced, if not 
nonexistent, personal boundaries” (Gordon, 2010).  Thus, 
actual communications with clients on legal matters should 
not be done through Facebook or MySpace, but through 
other means, such as e-mail, telephone, or the old-
fashioned face-to-face meeting. 

Judges
Legal professionals should also be wary of friending judges.  
Some jurisdictions have cautioned legal professionals 
against doing so in order to avoid the appearance of 
impropriety.  Indeed, Florida’s Judicial Ethics Advisory 
Committee has recently issued an ethics opinion advising 
that judges should not be friends on social networking sites 
with attorneys who appear before them.  The problem 
arises in that these sites allow others to see the judge’s 
“friends” or connections, many of which are attorneys.  
Since the judge’s “friends” list is a virtual public Rolodex, 
the judge unwittingly conveys the impression that his 
online friends are in a special position to influence the 
judge (Florida, 2009). 

Just as judges are to avoid the appearance of impropriety, so 
should attorneys and their staff.  The friending of a judge before 
whom the attorney or firm practices could cause outsiders to 
question the extent of this relationship with the judge. 

Additionally, the risk of ex parte communication may be 
greater when the judge is an online friend.  Recently, a 
North Carolina judge was publicly reprimanded after he 
friended a defendant’s attorney on Facebook during a 
child custody hearing (Slaughter & Browning, 2010).  The 
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judge and attorney began posting messages to each other 
about the litigation such as how long the trial would last 
and whether one of the parties had been guilty of an affair.  
The attorney even commented “I have a wise judge.”  
The judge disclosed his Facebook comments to plaintiff’s 
counsel the very next day.  However, the judge failed to 
disclose that he had conducted independent research on 
the plaintiff, even visiting the plaintiff’s website.  After the 
judge’s order was entered at the conclusion of the trial, 
the judge disclosed to both parties that he had conducted 
online research on the plaintiff. He later vacated his Order 
and recused himself (In re Terry, 2009).  In its opinion, the 
North Carolina Judicial Standards Committee found that 
the judge had ex parte communications with counsel for 
a party in a matter being tried before him.  Additionally, 
the judge had admitted that he was influenced by 
information he independently gathered online even 
though this information was never offered as nor entered 
into evidence during the hearing.  As a result, the judge’s 
actions were found to be “prejudicial to the administration 
of justice that brings the judicial office into disrepute” (In 
re Terry, 2009). 

Witnesses 
Social networking sites are a virtual goldmine of 
evidentiary material.  Indeed, 81% of divorce attorneys 
report an increase in the use of Facebook and other social 
networking sites for evidence in divorce cases (Hartstein, 
2010). Much of this useful online information is publicly 
available for all to see. However, many social networkers 
have adjusted their privacy settings so that only their 
“friends” may view their profile, which includes wall 
posts and photographs, among other things.  In order to 
obtain online digital dirt, attorneys and paralegals may 
be tempted to conceal their true identity in order to 
friend a witness through an onfile profile. This method of 
obtaining information under false pretenses is also known 
as “pretexting” (Bruce 2010).  

In 2009, the Philadelphia Bar Association faced the issue of 
whether this use of subterfuge was acceptable under the 
Rules of Professional Conduct when an attorney sought an 
ethics opinion on the matter. The attorney desired to ask a 
third party, such as a paralegal, to go to the Facebook and  
MySpace websites of a witness and seek to “friend” her 
in order to obtain access to the information on the pages 
– information only available to “friends” of the witness.  
In doing so, the paralegal would state only truthful 

information, such as his or her true name, but would not 
disclose the affiliation with the attorney.  If the witness 
allowed access by becoming a “friend” of the paralegal, 
the paralegal would then provide any information on the 
pages to the attorney for evaluation for possible use as 
impeachment material in litigation (Philadelphia, 2009).

In its opinion, the Philadelphia Bar Association categorically 
proscribed pretexting deeming it deceptive.  Therefore, 
it was a violation of the Rules of Professional Conduct 
that prohibit attorneys from engaging in conduct that 
involves dishonesty, deceit, fraud, or misrepresentation.  
Interestingly, even assuming the witness always friended 
any person who simply asked, the result would have been 
the same.  The Committee reasoned that “[d]eception 
is deception, regardless of the victim’s wariness in her 
interactions on the Internet and susceptibility to being 
deceived” (Philadelphia, 2009). 

While pretexting is off limits, viewing the Facebook or 
MySpace page of a witness that is publicly available for all 
to see should not run afoul of any ethics rules.  Viewing 
public online information is analogous to conducting 
surveillance in that no communication is made with 
the person nor is any misrepresentation made about 
the identity of the investigating party (Zazzali-Hogan & 
Thibodaux, 2009).

There are a few things legal professionals should consider 
before friending anyone on a social networking site:

Choose your friends wisely.•   In life you are judged by 
the company you keep.  Whether right or wrong, the 
same applies online.  

Utilize the privacy settings on Facebook.•   Facebook 
allows users to separate friends into different groups 
and to restrict the content that each group is allowed 
to see. Some suggested groups may include contacts 
for work, family, and high school, which may have 
varying degrees of restrictions and an “all access” 
group for close personal friends and family who are 
allowed unfettered access to your site. This method 
requires some effort, but is well worth it and is ideal 
for legal professionals who wish to use one social 
networking site for both business and pleasure. 

Create a professional online profile using • 
professional networking sites like LinkedIn or Plaxo.  
Many people choose to keep their online work life 
and personal life separate.  The most common way 



of doing this is to use Facebook for personal use 
and to use LinkedIn or some other professional 
social networking site for business.  This method is 
especially helpful if you receive friend requests from 
people whom you would rather not connect with 
on Facebook -- a client perhaps.  By referring them 
to your professional site, one can still maintain the 
semblance of being a “friend” to the person and 
avoid inflicting the sting of online rejection. 

Use common sense. • Regardless of whom you choose 
to friend, use common sense to stay out of online 
trouble.  Common sense and professionalism will 
prevent you from crossing a line you should not 
and will keep you from getting into trouble with the 
court, a client, or your employer (Ambrogi, 2009).

The popularity of social networking sites generally, and 
among legal professionals, is expected to continue.  As 
such, decisions must be made regarding which persons 
you will “friend.”  Since there are few rules to guide legal 
professionals through the minefield of social networking, 
paralegals and attorneys alike should consider the potential 
legal and ethical ramifications of friending certain groups 
of individuals, notably co-workers/employers, other 
attorneys, paralegals, clients, judges, and witnesses.  There 
are powerful opportunities in social networking, yet just as 
many significant dangers. Until there are hard and fast legal 
and ethics rules promulgated regarding social networking, 
we, as legal professionals, should employ an appropriate 
level of prudence and discretion in how we make use of this 
technology. 
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Rejected Paralegal Applicant Facebook Status: 

“why didn’t they give me the job? i know that i 

more qualified than others. i come from an aba 

school. Oh well—where we going to drink and 

hook up tonight?”

Upon graduating from college, paralegal students 
immediately purchase the required black suit and heels  
with the crisp white shirt. The traditional ensemble 
is one step in the right direction when portraying the 
appearance of a professional individual that any attorney 
would like representing her law firm. However, what 
many new graduates do not understand is that in this 
very competitive profession and in this age of technology, 
employers are looking at social networking sites in order 
to make decisions on the true identity of the paralegal 
applicant. Networking sites, such as Facebook and 
MySpace, have eliminated the need for employers to 
gamble on hiring the seemingly perfect applicant. If an 
employer wants to see the true applicant, a quick Google 
search of the applicant’s name will quickly reveal personal 

information that they may not want prospective employers 
to know. 

Although many believe that their Facebook page is 
merely a way to keep in contact with friends and share 
pictures from their Las Vegas vacation, prospective 
legal professionals will soon find it a surprise that what 
happened in Vegas hasn’t necessarily stayed there. 
Prospective employers and graduate school admission 
committees are viewing all the debauchery that may have 
occurred on that vacation along with all posts shared. 
One weekend vacation may not define the person, but 
for an employer who only met with an applicant once, it 
is a strong factor to consider when offering employment. 
Applicants that feel this one “let loose” weekend does 
not define who they are professionally may be correct; 
however, the employers are concerned with the person’s 
ethics and integrity. This is particularly true in the legal 
profession, where following the rules of ethics is essential. 
Consider a job interview as a first date. A person would 
certainly not want to share his bad habits within the hour 
of meeting his date. The reason for this discretion relates 
to the need to make a good impression. Once we feel 
comfortable with the person and have had the opportunity 
to prove that we are someone that is worth investing time 
in, a particular comfort level is established. An employer 
should be referred to in the same way. They are the 
person that the applicant is trying to impress with the 
hopes of having a long-term and meaningful relationship. 
However, in a job interview, we don’t have a chance to 
schedule a “second date” to create a relationship with 
the employer. The result is that applicants don’t have a 
chance to prove what an asset they can be to the law firm. 
When an employer needs to make a decision in this highly 
competitive and saturated market, a quick Google search 
will cut to the chase and determine if the employer wants 
to establish a relationship with this person. 

How can legal professionals ensure that they are evaluated 
on their merits instead of their weekend escapades? How 
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can professors and career counselors guide prospective 
paralegals on avoiding this professional pitfall? Paralegals 
or legal assistants  may resent the fact that they are 
inhibited from displaying their fun weekend or sharing 
their true self, but it is important for them to understand 
that a miniscule amount of discretion will improve their 
likelihood of success in a job search. First, applicants 
should be advised to remove all pictures that may be 
considered offensive. The way to best determine if a 
picture is questionable is to ask yourself, would I want my 
mother to see this picture? If the answer is no, then it’s 
best to remove the picture to prevent any employers from 
seeing that great but forgotten late night in Vegas. Second, 
posts should be read and edited for comments that may 
be considered obscene or discriminatory. Sharing an 
opinion on the local politicians or calling a friend by a less 
than complimentary name will not enhance an applicant’s 
reputation to a prospective employer. Instead, the person 
will come across as immature and not prepared to venture 

into a serious legal profession. Third, in order to avoid 
“friends” from posting less than complimentary comments, 
applicants should block postings by placing limitations or 
restrictions on their profile page. Finally, the best advice 
that can be given is to carefully monitor actions. This 
is not to say that a person should eliminate enjoyment 
from social activities, but exercise mature behavior as it 
coincides with this  important profession that they have 
chosen to enter. When all else fails, perhaps the best 
advice to provide an applicant is to closely monitor all 
social networking sites. Customizing the privacy setting on 
a Facebook account will limit those who aren’t “friends” 

from viewing pictures and postings. Adjusting some simple 
settings takes only minutes and can mean the difference 
between a job offer and remaining unemployed. Although 
there are mechanisms offered by social networking sites 

that can help you protect your reputation, the more 
prudent applicant may simply choose to close all sites 
until they secure a job. Whether customizing or closing 
a social networking site, taking the time to review what 
information is revealed to the public will avoid employers 
from seeing past imprudence and prevent friends from 
posting not so complimentary recommendations to 
employers! 

Jessica Garcia-Brown, J.D., LL.M., is an associate professor and 
coordinator of Paralegal Studies at Nova Southeastern University. 
Ms. Garcia-Brown has been an attorney for eleven years and 
serves as the Chair of the Student Education and Admission to 
the Bar Committee of the Florida Bar and is a member of the 
NSU Law Alumni Board of Directors. She has served as a Traffic 
Court Magistrate for Broward County, Florida since March 2006. 
Ms. Garcia-Brown is working towards completing her J.S.D. in 
Intercultural Human Rights.
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If you had the good fortune to attend an AAFPE Regional 
meeting last spring, you had the opportunity to interact 
with some of the ABA Approval Commission members.  
Pat Adongo, Marisa Campbell, Mary Flaherty, Bill 
McSorley, and Wes Park gave presentations at the AAfPE 
Regional Meetings.  Jean Hellman Ryan, one of the 
Standing Committee’s Educational Consultants, not only 
presented at the North Central  Regional Conference but 
also created and provided all of the Commissioners with 
a set of Practical Hints for Program Directors, which was 
passed on to the meeting attendees.  

A key element of the Practical Hints was a section on 
planning your strategy for maintaining compliance 
with the ABA Guidelines for the Approval of Paralegal 
Education Programs. Programs must maintain compliance 
with the Guidelines at all times even if they are not in a 
reporting year or awaiting a site visit.  A game plan for 
compliance will make your job easier, facilitate the writing 
of your Interim Report and Reapproval Application, and 
help you prepare for a site visit.

Reproduced below for your consideration are some 
excerpts from the Practical Hints for Program Directors to 
assist you as you manage your paralegal program:

Plan your strategy for maintaining compliance with 1. 
these Guidelines as part of your program’s normal 
operating procedures. 

Plan ahead to spread out the work and avoid 2. 
excessive burdens when deadlines approach. 

Look for assistance from your school: an institutional 3. 
research department, an assessment staff, a 
placement center. Your program faculty and advisory 

board also may be able to assist you with many 
activities, for example, with gathering information 
from graduates and employers. 

Set up systems (traditional or electronic) to collect and 4. 
organize the information required. This is a long-term 
project. Some examples:  

files for every advisory committee and faculty • 
meeting, containing attendance lists, materials,  
and minutes 

an advisory committee database, indicating • 
each member’s current affiliation, category of 
membership, contact information, and attendance 
at meetings 

a faculty database, including current resumes, • 
information on experience working with or as 
paralegals, teaching assignments, attendance at 
meetings, and professional development activities 

records for each term, listing legal specialty course • 
offerings, enrollments, and teaching assignments 

checklists for each term, confirming your • 
collection of syllabi, exams, written assignments, 
and student work examples 

files for each legal specialty course, containing • 
the course outline submitted to the ABA, syllabi, 
sample exams, sample assignments 

files for each assessment activity, including its • 
description, the instrument (such as a survey), 
the raw results, the summary and analysis, and a 
report on the use of the results 
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files of promotional material, containing current • 
versions as well as previous versions used since 
the program’s last report 

a program graduate database, including • 
employment and/or educational information 

an employer database, indicating where your • 
graduates work or have worked 

Rely on tried-and-true materials once you have 5. 
developed good models, e.g., standard agendas for 
advisory committee and faculty meetings, graduate 
survey templates that can be revised as needed.  
Review the ABA standard exhibit forms to ensure that 
you are collecting the necessary information and in 
the format required. 

Keep up to date on developments in paralegal 6. 
education as well as the legal workplace. Read 
paralegal educator publications, and make the effort 
to attend paralegal educator conferences.  Improve 
your contacts with the local legal community: join 
bar and paralegal associations and participate in their 
activities. 

The goal of compliance with the ABA Guidelines is quality 
paralegal education. The Practical Hints for Program 
Directors provides some quick tips for mastering the 
process and showcasing your program.  

THANK YOU
In this issue of The Paralegal Educator, we publish  

the names of all the peer reviewers who have 

reviewed articles for the magazine over the  

past year. We’d like to take a moment to thank  

all of the reviewers who have so graciously  

offered their valuable time and expertise.  

We value your contribution. 

Sybil Taylor Aytch Phoenix College

Ellen Boegel  St. John’s University

Joni Boucher  Santa Rosa Junior College

Loretta Calvert  Volunteer State  
 Community College

Linda Chin  St. John’s University

Patricia Finn  Santa Fe Community College

Cynthia Gentile  Peirce College

Marie Hansen  Husson University

Laura Lee  Samford University

Terri Lindfors  Minnesota School of Business

Robert Mongue  University of Mississippi

Bruce Moseley  Amarillo College

Susanne Ninassi Marymount University

Carole Olson  El Centro College

Deborah Periman University of Alaska, Anchorage

Doris Rachles  South University

Jaylene Sarracino University of Maryland

Donna Schoebel Capital University Law School

Cathy Underwood Pulaski Technical College

Catherine Whittinghill College of Saint Mary
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Dear O.M.,

I have great lawyers who work as adjuncts for our 
program; they know the law but they don’t know how to 
teach.  They work full time and I don’t want to impose 
extra training hours on them because we pay so little, so 
how can I make them better paralegal educators?

      Tanya in Torrington

Dear  T.T.,

My suggestions to your question are based on my 
experience as an adjunct for fifteen years, a program 
director for twenty years and a lot of help from my  
AAfPE friends.

I have encountered the following types of adjuncts:  
lawyers and paralegals who are inherently gifted teachers, 
who want a full time teaching job but can’t afford to leave 
their private practice jobs, so being an adjunct is their 
recreation; lawyers and paralegals who want to use their 
adjunct status to segue into a full-time position and will 
work for a teacher’s salary because they love teaching; 
and lawyers and paralegals who just want the job for a 
few extra dollars or resume purposes.

Knowing the adjuncts’ motivation affects their willingness 
to spend time outside of class.  But regardless of their 
motivation, you owe it to your students to hire and train 
good teachers. You must ensure that your adjuncts know 
how to teach regardless of their motivations and time 
commitments.

I. Suggestions for you as a  
   Program Director

A. “Knowledge is of two kinds.  We know 
a subject ourselves, or we know where 
we can find information upon it.”  Samuel 
Johnson.  This is the perfect quotation for 
paralegal educators.  We know our subjects 
and we know where to find answers and 
most importantly we know how to teach 
our students.  We must help our adjuncts 
accomplish this. We can do this:

Contact your Center for Excellence.  They have • 
training sessions that work with adjuncts schedules, 
have handouts, live and electronic presentations.

Most institutions have a handbook for adjuncts;  • 
if you don’t, develop one.

What to provide to adjuncts:• 

Mandatory orientation –

By the college �

By the program �

College contact information –

Supervisors �

Campus Security �

Counseling Services �

How to get supplies �

Copy center access and rules �

College IT resource �

College Policies –

Grades �

The Omniscient Mentor
Welcome to “Ask the Omniscient Mentor” column. All members are encouraged to send questions 
to Steve Dayton (Publications Chair) – sdayton@fullcoll.edu. Steve will forward them to the O.M. and 
promises to protect your privacy. 
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Withdrawals, Incompletes, etc. �

Syllabus format �

Meeting classes – adjuncts cannot cancel  �
classes just because they are busy at work

Keys to necessary locations –

Supervise Adjuncts• 

Sit in on one class a semester –

Provide feedback –

Keep in contact with adjuncts throughout the  –
semester

Recruit:• 

Ongoing, not last minute –

Have potential adjuncts be a speaker before you  –
hire them

Observe them when they present off campus. –

Treat adjuncts as faculty:• 

Put them in the faculty directory –

Invite them to professional and social functions –

Put them on the college list serve –

Put them on the AAfPE list serve –

Provide space to work and meet with students –

Provide mentors –

If you are an ABA-approved program, you are  –
required to have trained faculty and hold faculty 
meetings, G 401 – E, G, and H.  Even if you are 
not an ABA-approved program, you want your 
adjuncts to be good teachers.

Have financial incentives for attending voluntary  –
training

Pay adjuncts what they are worth (I know this will  –
never happen)

Offer fewer electives.  Use the experts as  –
speakers, not as a full class. Run a class, such as 
transactional law or elder law with speakers.  They 
lecture; you draft the work product assignment, 
grade them, and write the tests based on the 
lecture, work product and text book reading.  You 
can use this as a job audition.  At some point, you 
can expand the lecture into a unit or a class.

B. Besides teaching skills, you need to 
inspire.  Develop an inspirational packet to 
hand out before the semester begins.  Do 
not wait for the back to school week.

1.  My Personal “Why I Teach” – (Make up yours) 
Because no matter how many times I have taught a 
class, every time is still an adventure.

Because of the moments when students “get it.”• 

Because students are a captive audience and laugh • 
at my jokes. (It is a great ego boost).

Because I learn so much from my students – pop • 
culture, how people learn, etc.

Because once in a while I change someone’s life.• 

2. Full-time teachers and adjuncts need to be inspired.  
I distribute this list of teacher movies to my adjuncts.   
I watch my favorites when I am doing lesson plans  
and grading.  The Great Debaters is perfect 
accompaniment for legal analysis and The Emperor’s 
Club inspires new ethics lesson plans. (It is not dinner 
and a movie, but close.)

The Great Debaters• 
The Emperor’s Club• 
Mr. Holland’s Opus• 
Dead Poets Society• 
Finding Forrester • 
The Mirror has Two Faces• 
Mona Lisa Smile• 
In a Class of His Own• 
Stand and Deliver• 
Dangerous Minds• 
Lean on Me• 
To Sir with Love• 
Blackboard Jungle• 
The Miracle Worker• 
Renaissance Man• 
Music of the Heart• 
The Karate Kid• 
Blackboard Jungle• 
Up the Down Staircase• 
Sister Act 2• 
Freedom Writers• 
Goodbye Mr. Chips• 

A Christmas Story• 
Fast Times at Ridgemont • 
High
Ferris Bueller’s Day Off• 
High School Musical – • 
and all the sequels
Kindergarten Cop• 
Children’s Hour• 
Notes on a Scandal• 
School of Rock• 
History Boys• 
Prime of Miss Jean Brodie• 
The Corn is Green• 
Anna and the King• 
Pay it Forward• 
October Sky• 
Children of a Lesser God• 
In and Out• 
We are Marshall• 
Good Will Hunting• 
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There are many books on inspirational teachers, but 
my favorite is The Last Lecture by Randy Pausch.  Many 
campuses have retiring professors present a recorded 
“Last Lecture.”  They are used to preserve the institutional 
memory of the college and inspire new teachers.  Randy 
was dying when he presented his last lecture.  He was 
a scientist who helped invent virtual reality and the cell 
phone.  The title of his lecture was “Really Achieving Your 
Childhood Dreams.”  He actually got to be Captain Kirk and 
be a Disney Imagineer.   Read it, read it each August; it will 
make you a better teacher.  View it on www.youtube.com, 
“Randy Paush Last Lecture.”  Show it to your adjuncts. It is 
worth the hour.

II. Teaching Suggestions for Adjuncts

A. Teaching must be more than lectures  
and the Socratic Method

Know students names• 

Be over prepared.  • 

Have more lesson plans than time• 

Don’t be boring• 

Be available to your students• 

Like your subjects• 

Use appropriate humor• 

Like your students• 

Have a passion for teaching• 

Teach skills• 

Ask yourself -- Would you want to be in your class.• 

Adapt to each class• 

Answer students’ calls• 

Always give notice about assignments and other • 
expectations

Try assignments and projects before you assign them• 

Ask for help • 

Do not reinvent the wheel  • 

Borrow other teacher’s lesson plans• 

Plan for more time because teaching takes more   • 
time than expected

Vary activities• 

Improve your pedagogical skills• 

All work must be graded• 

Teach students that they must adapt to future • 
employers

Remember you have a job because you have your • 
students

Require your students to practice, practice their • 
skills, briefing, interviewing, IRACing, etc.

During office hours give your students undivided • 
attention. (While Adjuncts are not required to have 
office hours, have one before or after class.)

Do not assign projects that require students to use • 
skills that they don’t have; don’t require a Westlaw 
assignment before it is taught

You must know what skills and knowledge your • 
students have before they take your class

Watch master teachers• 

Grade drafts of major assignments• 

Give students plenty of time to complete • 
assignments

Develop a teaching portfolio of sample assignments• 

Be patient• 

Be excited• 

Remember you are on stage; stand up, project, etc.• 

Assign a project that will be a part of a student’s • 
portfolio;

Provide specific feedback; provide detailed • 
comments on papers and quickly

Treat the class as if it was the first time you taught it• 

Teach students to be lifelong learners• 

B. Resources for Adjunct Faculty

Success Strategies for Adjunct Faculty•   
by Richard E. Lyons.

The Adjunct Professor’s Guide to Success:  • 
Surviving and Thriving in the College Classroom  
by Richard E. Lyons.

Handbook II – Advanced Teaching Strategies  • 
for Adjunct Faculty  
by Catherine Worden and Donald Greive.
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Managing Adjunct Part-Time Faculty for  • 
the New Millennium  
by Catherine A. Worden and Donald E. Greive.

The Invisible Faculty: Improving the Status  • 
of Part-Timers in Higher Education  
by Judith M. Gappa.

Connecting Non Full-Time Faculty to Institutional • 
Mission: A Guidebook for College/University 
Administrators and Faculty Developers  
by Leora Baron-Nixon.

Best Practices for Supporting Adjunct Faculty•   
by Richard E. Lyons.

Adjunct Faculty in Community Colleges•   
by Desna L. Wallin.

A Handbook for Adjunct & Part-Time Faculty  • 
& Teachers of Adults by Donald Greive.

Best Practices for Supporting Adjunct Faculty•   
by Richard E. Lyons.

Provide web references such as:• 

http://www.hbs.edu/case/index.html –

http://www.fctl.ocf.edu/ –
TeachingAndLearingResources/Technology/CRS/

http://teaching.berkeley.edu/bgd/delivering.html –

http://www.oir.ucf.edu –

http://www.edtech.vt.edu/edtech/id/wbi/ –

http://www.omuc.edu/distance/odell/vteach/ –
module1/strategies.html

Lyons@adjunctsuccess.net is a site dedicated to  –
the professional development needs of part-time 
professionals 

Good Luck!

O.M.

P.S.   Thank a teacher who made a difference 
in your life.  I waited too long.  I read in my 
high school newsletter that a special teacher 
had retired.  I wrote in my Day Timer and home 
calendar to write him a long letter to thank him 
for helping me become a good teacher.  
I outlined the letter.  I bought a special card.  
Then I received the next newsletter and learned 
he had died.  I am now writing letters to other 
teachers who made a difference.  Write a letter, 
not an e-mail, to the teacher who spent extra 
time with you, who pushed you, the 5th grade 
teacher who was kind to you when your brother 
got suspended, the middle school teacher who 
helped you through your parents’ divorce, the 
high school teacher who said you will be fine 
even if you don’t go to prom, the law school 
professor who made the UCC tolerable, etc.  
Be the teacher whom someone will thank. 

Copy this article for you adjuncts.
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AAfPE BYTES
Bytes - tiny bits of help on distance education and technology in any classroom

Student Engagement in Virtual Classrooms
By sHeryNe soutHarD, JD -  online coordinator & assistant Professor, clayton state university

While learning engagement is nothing new in teaching, it is 
particularly important in the online environment because 
the students may rarely see the professor to receive direc-
tion, instruction and motivation. Various strategies can be 
employed to deliver course content in a manner that goes 
beyond a primarily text-based web environment. These 
techniques ensure that the learners stay engaged. At the 
2009 AAfPE National Conference, I received the grand prize 
for the online teaching competition, due in large part to 
the use of engagement strategies. Below are some practi-
cal techniques and resources available to accomplish this 
objective. Introduce Course Content with a Poll or Survey 
Prior to introducing the material for the week, adminis-
ter several thought-provoking survey questions to trigger 
interest in the subject matter. For instance, a true or false 
question, such as “A partner cannot be held liable for part-
nership debts if he or she did not authorize them” can gen-
erate student interest in the rules governing partnerships. 
The survey tool allows the students to receive instant feed-
back about the right and wrong answers and where their 
responses fit in comparison to the rest of the class.
This approach can also serve as an assessment tool to 
gauge the students’ knowledge before and after the in-
struction. SurveyMonkey.com provides this service for free.
Use Multimedia Sources to Illustrate Key Concepts and 
Case Law It goes without saying that the more interest-

ing the course, the more students will learn. Naturally, 
students find the use of audio, visual or animation less 
monotonous than reading. MERLOT.org, Wisc-Online.com 
and DiscoveryEducation.com are online repositories that 
contain thousands of videos, scenarios, simulations,
demonstrations and other learning objects indexed by sub-
ject matter. Some contain related instructional materials 
with quizzes, notes and assignments. If you have resources 
available, create a video clip of a scenario featuring stu-
dents as the actors. For instance, see the following link 
with a hypothetical skit for discussion of unilateral con-
tracts http://adminservices.clayton.edu/cid/downloads/
richardson/lostring/lost_ring.html. It involves a person that 
lost a ring, posted a reward sign and refused to pay the 
reward after the ring was returned. It serves as a catalyst
for student discourse on the topic. After watching the clip, 
the class is eager to discuss the legal implications. Case 
law is an integral component in the Paralegal/Legal Studies 
discipline. To trigger student interest in a case, create an 
animated character of the parties and add audio of what 
the parties might say. Animated characters, known as Ava-
tars, can be created at Voki.com or Sitepal.com.

This issue was edited by Loretta Calvert, JD, Volunteer State  
Community College. Please send submissions for the next
issue to loretta.calvert@volstate.edu by July 29, 2010.

The AAfPE Bytes newsletter is produced by the Alternative Delivery Committee. The publication goal is to provide 
members with highlights about the vast resources and benefits of online applications in the classroom. The newsletter 
will be published quarterly via e-mail blast, and reproduced in editions of the The Paralegal Educator.
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Interesting and engaging activities challenge students and 
encourage the critical thinking process. It is important to 
create opportunities for analysis, synthesis and reflection. 
Through this process, transformation and deeper learn-
ing takes place. This can be accomplished with the use of 
video clips available on the Internet to bring the students 
into the course content. For instance, locate news
footage of an act of company negligence for a threaded 
discussion posting assignment. Ask the students to assume 
that they owned the business and discuss the related legal 
principles. Online interactive activities are available to 

allow the students to practice glossary terms and factual 
material. Flashcards, matching games, and crosswords can 
be easily developed for any course content. Software is 
available at www.respondus.com to create these tools.
In the legal field, we have ample material available to 
ensure that the online learning environment is as engag-
ing, dynamic and interactive as our traditional classes. It 
requires the instructor’s investment of creativity and time, 
but it yields reoccurring and fruitful dividends of improved 
performance and student satisfaction.

Create Interesting Activities to Foster Active and InteractiveLearning
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What an exciting time in paralegal education! More and more, 
paralegals are called upon to be the technology gurus for their 
employers. Practicing paralegals need to keep apprised of the 
latest and greatest software so that their employers work better, 
faster and stay competitive. Educators therefore understand the 
necessity of staying ahead of the curve with regards to technol-
ogy. You impress upon your students the importance of staying 
current with regards to technology skills and resources, in order 
to secure employment upon graduation. As an educator you 
ensure that you are providing your students with the latest and 
greatest technology and skills to help them obtain employment. 
But it can be a challenge to stay one step ahead of your students! 

At Delmar, Cengage Learning we have learned that engagement 
is key to student and faculty success! The law can be intimidat-
ing for students and the concepts can be complex. Resources 
need to include real-life situations and engaging scenarios that 
really describe how paralegals specifically work in the profes-
sion. Students get excited about the profession and the concepts, 
which equates to better retention and graduation rates. Students 
develop skills that enable them to be more employable. Assess-
ment at every turn is also crucial, so that faculty can constantly 
gauge that students are learning and succeeding. 

That is where Matt Cornick and the sixth edition of Using 
Computers in the Law Office comes in! Matt Cornick, Assistant 
Professor of Legal Studies at Clayton State University, knows the 

importance of technology, computers and the law. With programs 
across the country having different needs with regards to tech-
nology coverage, the sixth edition of Using Computers in the Law 
Office (available December 2010) will meet the needs of all pro-
grams; whether they focus on basic or advanced skills specifically, 
or offer coverage of both! Demo software will also be included 
with the purchase of this new edition, providing real-time practi-
cal application of software that students will likely encounter in 
their professional careers. 

In addition, Delmar offers many, many resources that provide 
practical application and engagement for students and faculty. 
These resources include, but are not limited to, robust online 
courses; Case Study CD-ROMs; online text-specific supplements 
via WebTutors; new StudyWARE CDROMs included with many 
of our core course publications that incorporate quizzing, games 
and flashcards; along with resources for instructors- PowerPoint, 
testbanks, state-specific resources, etc. Please visit www.cengage.
com/community/paralegal for our latest catalog of offerings and 
additional information about these engaging resources. Please 
do not hesitate to contact Shelley Esposito (Senior Acquisitions 
Editor), Erin Brennan (Marketing Manager) and/or your sales 
representative with any requests, questions or feedback that  
you have.

We look forward to hearing from you!
Erin & Shelley

TOOLS OF THE TRADE: PUBLISHER’S CORNER
Each edition of AAfPE Bytes will include a vender-article and all vendors are 
encouraged to submit an article

NOTES FROM THE ABA
AAfPE Bytes “Byte”

The ABA’s Standing Committee on Paralegals and its Ap-
proval Commission have established a Joint Task Force on 
Alternative Delivery which continues to study and monitor 
developments in the field of Online Learning and other 
methods of alternative delivery. Educator members of the 
Joint Task Force include Deborah Winfrey Keene (adjunct 
instructor at Lansing Community College and Task
Force Co-Chair) and Janis Walter (Paralegal Program Direc-
tor at the University of Cincinnati). Laura Barnard (Para-
legal Program Director at Lakeland Community College) 
serves as an ex-officio member, and Joyce Becker,  

a Standing Committee Educational Consultant, provides 
guidance to the Task Force. The Task Force is currently at 
work on developing information for program directors 
concerning factors to consider in order to meet the assess-
ment requirements of Section G-302.J.2 of the Guidelines. 
The Task Force’s goal is to provide assistance to program 
directors in achieving and maintaining compliance with this
section of the Guidelines. AAFPE members interested in
alternative delivery should also watch for a new section of 
the paralegal portion of the ABA website devoted exclu-
sively to information on alternative delivery.

Laura Barnard
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Teaching Online: Add Easy Flash-based  
Interactivity with Softchalk 

Interactivity helps engage students in their material, and is 
especially important in online courses. It is relatively easy for 
us to put text online, but harder to build in ways for students 
to assess themselves and their understanding as they are 
reading it. Using Flash, a web-based animation program that 
allows interactivity, is one way to do this. If you are familiar 
with CALI (the Center for Computer Assisted Legal Instruction) 
lessons, you have seen Flash-based lessons. Typically, the 
author provides a selected portion of text and then asks ques-
tions that students must answer. Students may be instructed 
to select a multiple-choice answer, drag and drop examples 
under the correct heading, or select the pertinent portion of a 
paragraph before they can go on. Feedback is readily avail-
able, and these lessons help students to process the content 
as they follow the lesson. 

Softchalk is a new tool that allows every instructor to create 
those interactive opportunities without any technological 
background at all. I have used Softchalk for about two weeks 
now and have already made my syllabus more interactive 
with true/false, multiple choice, and drag and drop self-
assessments. You can also make flash cards, matching ques-
tions, short answer questions, charts, crosswords, jigsaw 
puzzles, timelines, and much more. The Softchalk instructions 
are straightforward although I would have appreciated more 
examples on the Softchalk website. Showing examples of 
specific activities and identifying restrictions such as number 

or length of questions would have been helpful. Still, it is a 
remarkable tool with a very low learning curve. 

An extra benefit is that Softchalk builds the website that con-
tains the elements you create. The handsome design on the 
left is now mine, courtesy of Softchalk. I did nothing except 
select one of  pre-made templates. The software is even smart 
enough to use all of the headings in my syllabus to create links 
so students can target specific information that they need 
frequently, such as the class schedule. The software itself is 
pricy although the price goes down the more licenses you 
buy. There’s a free 30 day demo at www.softchalk.com, and 
anything you create during that period still works whether 
you purchase the software or not although you can’t go back 
in to edit it. My syllabus may eventually have to change, but 
my Softchalk flash cards are mine forever. 

I created a short video showing you how I made my syllabus 
interactive with Softchalk, and I also included a short demo 
to show how easy it is to use. A link to my video presenta-
tion (about 7 minutes) is available at http://www.screencast.
com/t/NjkzNzQ5NWU

BY SUSAN JAWOROWSKI, Paralegal Program Director, Kapi`olani Community College
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TOOLS OF THE TRADE: PUBLISHER’S CORNER
Each edition of AAfPE Bytes will include a vender-article and all vendors are 
encouraged to submit an article

As part of the larger Wolters Kluwer Law & Business organiza-
tion, Aspen Publishers is in a unique position to serve paralegal 
students—both online and on-campus—in meaningful ways to 
ensure their preparation for the work force. Wolters Kluwer Law & 
Business is a leading global provider of intelligent solutions in law 
firms and for other legal and business professionals. 

Two technology products, used extensively in law firms, are avail-
able to paralegal programs: Loislaw is a computer-assisted legal 
research (CALR) system used by many law firms. Loislaw offers a 
gateway to primary law, public records, treatises and legal forms. 
It is available to paralegal programs at no extra charge as a bundle 
with an Aspen textbook purchase or to the entire school through a 
subscription fee. Best Case® Bankruptcy is the leading software so-
lution for attorneys providing essential bankruptcy services to their 
clients. It is also available to paralegal programs at no extra charge 
through the Best Case web site (www.bestcase.com/edu). 

Most Aspen paralegal texts include four months of pre-paid access 
to Loislaw. With access from their personal computers, students 
can complete research assignments to submit for their courses, 
whether online or on campus, while learning to use the profession-
al research tools they are expected to know in the work place. Lois-
law has up-to-date cases, statutes, rules and regulations, and other 
primary law for all 50 states and federal jurisdictions. In addition, 

students can master the use of powerful document management 
capabilities and research tools such as GlobalCite®, LawWatch, and 
Find Cases by Citation. They can also take advantage of the free 
technical support and online tutorials. To learn more about this 
CALR service, visit www.loislawschool.com. 

Best Case® Bankruptcy is the industryleading bankruptcy soft-
ware that enhances your bankruptcy law curriculum by providing 
students an interactive learning experience. When you incorporate 
Best Case into your classroom, students can evaluate official bank-
ruptcy forms and debtor scenarios, prepare client petitions from 
start to finish, simplify the means test and Chapter 13 plan with 
the built-in Best Case calculators, and practice filing cases. Included 
in the instructor materials for Aspen’s paralegal bankruptcy titles, 
exercises for Best Case Bankruptcy help you build assignments for 
an online or hybrid course. The Best Case demo can be download-
ed for free and is a fully functional version, minus filing capabilities. 
Best Case Solutions has a full suite of free educational tools avail-
able at www.bestcase.com/edu. 

To learn more about the ways that Wolters Kluwer Law & Business, 
including Aspen Publishers, Loislaw, and Best Case Solutions, can 
enhance the learning experiences for your online students, go to 
these web sites: ■ http://paralegal.aspenpublishers.com ■ www.
loislawschool.com ■ www.bestcase.com/edu

Southeast Region
March 17-18, 2010
Arlington, Virginia

Pacific Region
March 24-26, 2010
Denver, Colorado

North Central Region
april 8-10, 2010
Chicago, Illinois

Northeast Region
april 8-10, 2010
Chicipee, Massachusetts

South Central Region
tBD

Save the Date
aafPe regional conferences
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Paralegals must have technology skills to obtain and retain 
paralegal jobs. In a 2009 survey administered by Paralegal 
Today, 57% of respondents’ stated they had above-average 
technology skills. This represented an increase of 6.9% from 
the previous year.  As educators of the next generation of 
paralegals, we must give graduates confidence in using 
technology as it changes and evolves. Creating a teaching 
environment where common computer software features 
and tools are used routinely can also develop the soft skills 
and discipline necessary in the work place. For example, the 
disciple to keep careful and accurate time records, produce 
spelling-checked documents, and systematically sort and file 
documents electronically can all be cultivated by developing a 
student’s technology skills.

The most commonly used software program in the law office 
is the word processor. Microsoft Word and Corel WordPerfect 
are the two most popular word processing programs.. 
Virtually every student has one of these programs on their 
personal computer, or access to one of them on a school 
or public computer. However, few of the features and tools 
found in these programs are routinely used or demanded as 
part of course work assignments. Consider the use of spell 
check. In the work place, it is critical that documents sent to 
clients and filed with the court be submitted with ALL words 
spelled correctly to avoid embarrassment or a comment from 
the bench in open court. Imagine the scene back at the office 
when the attorney returns after that embarrassment and asks 
if the document prepared by the paralegal had been spell 
checked. And, what of grammar check?

 It is suggested that every course across the curriculum 
contain an element in the grading rubric that requires both 
spell check and grammar check be used. Certainly there are 
times when neither tool will catch the error, which creates 
a teaching moment about not relying on the blanket use of 
these mechanical tools and why a student must be prepared 
to fully proofread their own work!

There are other word processor features that help develop 
basic skills, such as the creation of tables of authorities, 
appropriate footnotes, and an ability to insert citations within 
documents. These are fundamental skills that should be 

required in courses involving any legal research or writing.  

Understanding the function and use of electronic 
spreadsheets, such as Excel, databases, such as Access, and 
presentation programs such as PowerPoint are also critical 
law office skills. As shown in the chart below, these may be 
included in a number of traditional courses in the curriculum 
and do not require a separate technology course.

Many faculty are reluctant to require these types of 
assignments because they are not comfortable with the skills 
themselves, or are reluctant to ask the students to purchase 
the software. Both Microsoft and Corel provide free 60-90 
demo version of their office suites that contain each of these 
type programs. Student versions are also made available at 
a substantial discount. More importantly, these each have 
extensive tutorials on each of these program features like 
creating table of authorities.

The faculty member need not teach the mechanics of these 
programs or the software tools they contain. It is more 
important for the student to learn “how to learn” the skills 
on their own. The software will change; just think about the 
introduction of the new Microsoft Office 2010 and Word 2010 
coming this year. When the student is working in a law office, 
they must feel comfortable finding the answer to “how do I do 
that” when there is no instructor to help them.  It is better to 
show them the help feature in the program, the Microsoft and 
Corel web address’ the tutorials provided. This does assume 
they have an Internet connection and a web browser. As little 
as five years ago, this would have been a bad assumption; 
today it is rare, if ever, that they do not have access to both 
and the knowledge to use them.

BY TOM GOLDMAN -  Thomas Edison State College

Technology Across The Curriculum
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COURSE  ASSESSEMENT ITEM  TECHNOLOGY COVERAGE  

LEGAL RESEARCH 

AND WRITING  

! Prepare a memorandum of law 

on………..  

 Free On-Line Research for           

! Court Rules 

! Statues 

! Regulations 

! Specific Judge’s procedures and rules  

  USE 

!  Spell Check 

!  Grammar Check 

!  Citations in Text 

!  Footnotes 

!  Table of Authorities 

!  Save as PDF 

!  Print 2 sided 

!  Format to Court Requirements 

! Add Line Numbers 

CIVIL LITIGATION  ! Prepare a report of practice rules 

in a specific jurisdiction, court 

and Judge 

! Prepare a file setup plan 

! Locate public Information about 

case  

! Create electronic filing folder list for use 

with case 

 On-Line Research for           

! Court Rules 

! Specific Judges rules 

! Pleading forms 

! Electronic courtroom issues  
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With these concepts in mind, the following charts show how technology may be implemented across the curriculum.
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AND WRITING  

! Prepare a memorandum of law 

on………..  

 Free On-Line Research for           

! Court Rules 

! Statues 

! Regulations 

! Specific Judge’s procedures and rules  

  USE 

!  Spell Check 

!  Grammar Check 

!  Citations in Text 

!  Footnotes 

!  Table of Authorities 

!  Save as PDF 

!  Print 2 sided 

!  Format to Court Requirements 

! Add Line Numbers 

CIVIL LITIGATION  ! Prepare a report of practice rules 

in a specific jurisdiction, court 

and Judge 

! Prepare a file setup plan 

! Locate public Information about 

case  

! Create electronic filing folder list for use 

with case 

 On-Line Research for           

! Court Rules 

! Specific Judges rules 

! Pleading forms 

! Electronic courtroom issues  

Thomas F. Goldman is a past chair of the AAfPE technology task force. This article is a summary of the presentation he 
presented at the Pacific, Northeast and North Central regional meetings in 2010.  He maintains an open access website for all 
faculty and students where extended versions of software may be accessed by all members of AAfPE and their students and 
additional video and technology resources open to all at www. Pearsonhighered.com/Goldman. 

! Research available on-line information 

about case and parties.  

  USE 

! Spell Check 

! Grammar Check 

! Print out of on-line maps and documents 

! Save court forms as templates 

! Google Maps 

! Bing and Google searches 

BANKRUPTCY  ! Prepare Bankruptcy Forms 

! Prepare Financial Statements  

USE  On-Line Research for           

!  Court Rules 

!  Statues 

!  Regulations 

!  Specific Judge’s procedures and rules 

Download, Complete and Save Forms 

USE Excel Spreadsheet  

BUSINESS 

ORGANIZATIONS  

Prepare 

! State Business Tax   Form 

! Federal ID Number Form 

! State Incorporation Forms  

USE  On-Line Research for           

! Statues 

! Regulations 

Download, Complete and Save Forms  

  FAMILY LAW  ! Complete Pleadings and 

Documents for 

o Support 

o No Fault Divorce 

! Prepare Income & Expense 

Spreadsheet  

USE  On-Line Research for           

! Court Rules 

! Statues 

! Regulations 

! Specific Judge’s procedures and rules 

Download, Complete and Save Forms  

USE Electronic  Spreadsheet  

!

!

!
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A well trained sta� is the foundation every lawyer needs
Use these training DVDs to help paralegals and support sta� 
con�dently interact with clients and e�ciently handle unique 
law o�ce situations.

Choose from popular titles such as:

LAW OFFICE VIDEOS

Train legal o�ce sta� for 
success with Law O�ce Videos

Don’t wait—Order your copies today!
Call (800) 728-7788 or visit www.wisbar.org/print/2



AAfPE Board of Directors


